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ABSTRACT ' 

• •:■ This three-chapter docusent concerns Jbhe problem of 
finding competent individuals tt> teach in the^cossunity. % C ^P**' 1 
describes an Education Professions Development Act (EPDA) project 
involving lay citizens, professional teachers, students, and , 
educational authorities gathered together to pinpoint the Mcjf«ifi« 8 
fOr cospetent teacher perfeV«ance, the result of which was a listing 
of performance-based criteiia. Chapter 2 concern; a workshop for 
local district administrator*, based on the development and use of 
performance-based criteria^ Part of their task was to examine 

^eerformnace and develop guidelines concerning the role of an 
administrator in dealing iith^he, college of education, the 
university student participant-^ and faculty members selected as 
supervisors. Chapter 3 thl Master Teacher Workshop, covers the - 
tentative responsibilities of the university, the master teacher* the 

; student teacher, and the tesiderit coordinator. An overview and . _ 
schedule bf the EPD* Summer Workshop for firsfyear^teachers folios. 
During the workshop, 30 f irst-vear teachers ■•*todef ije 
goals directed toward alteration and improvement of that program. 
Twenty-one goals were isolated, ;divided^and structured 1* Jf***™ 
development worksheet containing the defined goals and subtftles, 
made up of the district urWas design with a nartative description, 
resources, and required facilities. As a final step, evaluation 
strategy vas designed, including criterion seasures, data collection 
procedures,, and scoring procedures. (JCW) 
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INTRODUCTION 

Soon after his election as Superintendent; of Schools in Illinois, Dr. Michael 
Bakalis initiated a program which developed Into *e Action Go* lor the 
Seventies. One of his original ideas was to involve the citizens of Illinois in dis- 
cussing educational goals and priorities. -.This somewhat daring idea was to 
. result in many attacks against traditional education as .t had been practiced in* 
Illinois. The Superintendent of Public Instruction and most of a the educators in 
Illinois were delighted with the resporlse given this protect by the citizens. The 
unexpected turnout at the public hearings was a rewarding acknowledgment 
of Dr. Bakalis' efforts to do something about the status quo of education. The 
need for "turning kids on" to the education process through more humanistic 
techniques in education was a constant subject df , discourse. • 

The citizens of Illinois were more aware of the happenings in their public, 
schools than educators cared to admit. 'They were able to differentiate, the v act 
of teaching from the process of learning. In so doing they were able to de- 
termine that learning could be consummated without the physical presence of 
a teacher. However, they agreed that a/ well qualifiet^teacher exercising 
humanistic techniques with an attitude conducive toward making learning en ( oy- 
able. was necessary to create a learning environment essential to improvement 
in public school education.. 

According to the witnesses the methods and techniques of teaching prac- 
ticed by the niaiority of public school teachers were very traditional, authori- 
tarian, and lacked the humane approach. It was as if the teachers were saying, 
"The education is here, come and get it." and yet, when the student attempted 
to drink from the fountain of knowledge, he found a mere trickle. He was , 
' frustrated, thwarted, and finally "turned-off" by the educational system. Why 
is it that children come to kindergarten with shining eyes, py in +heir .hearts, 
and excited, to learn, only to be squelched, confined, and categorized? Many 
hypotheses were advanced including outmoded currlcu/ums, age worn adminis- 
tration, and "subject centered" teaching. I 

The conclusions reached after these public seminars were many, but one 
consistent premise was that something must be done about the present teacher 
training institutions and their methods of preparing candidates for teachmg 
certificates in Illinois. 

- " o Westerrrlllinois University's College of Educafion was more than a casual 
observer of the reactions to teacher training as voiced during these pub ic 
meetings. The College began to question the entire process of teacher train- 

• ihg but its major action was directed at the final product. Whet can be dot* 
to assure employing institutions that they are in fact geining a competent indi- 
vidua! to teach in their community? 

The following document attempts to answer this question end may be 
helpful to those institutions seeking background information on the success of 
failure .of performance based teecher education. , 
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CHAPTER I 

' i # , 

- During the summer of 1971 Western Illinois University joined a Mu^rato 
wifth Sprindfield Public Schools and the Office of the Superintendent of Public 
>tnstruction in a pilot project to determine what performances were considered 
essential in order to become a proficient teacher in the public schools. 

-Western Illinois University's College of Education had observed the Interest 
and 'enthusiasm generated by the citizens participating in OSPIs Sjatew.de 
Conference on Educational Goals and Priorities. The College had determined 
that their method of training prospective teachers was outmoded and in 
need of change: However, the magnitude and severity of that change became 
the unknown factor. Should there be a drastic overhaul of all existing courses 
in the College? Were some things being done quite well and others not so 
well? Could Western's graduates compete with tho.se of other institutions on 
the declining job market? Could' they become effective teachers in the face 
of a changing contemporary social society? And finally, was each graduate 
' able to perform competencies necessary to change education into a meaning- 

ful, enjoyable experience? ..... « . >t *u- 

As the College began its self-evaluation, it looked inwardly fo see if the 
present curriculum were adequate. Contemporary texts were being used, neces- 
sary courses in psychology, philosophy, growth and development, soaobgy, 
use of media, fend methods of instruction were being taught: so what was the 
problem? Perhaps students were not being given the necessary knowledge, 
skills, and attitudes to make learning an enjoyable experience for their future 
students. If sd. what are these competencies so desired for todays education? 

; Western Illinois University's College of Education decided to follow .the 
lead established by the Superintendent of Public Instruction and -take . their 
problem to the public and ask for suggestions for improvement from lay citizens, 
professional teachers, students, and authorities ^education. Consequently, an 
EPDA project was prepared and presented to the OSPI involving the groups 
mentioned above in deciding what was necessary to insure competent perform- 
ance as a classroom teacher. (It was decided that the three categories from 
Bloom's Taxonomy would be used to enable the participants to concentrate in 

SpQ ° In ordeMo gain "in-put" from students then enrolled at the University a 
satellite .campus or teaching "Center" was established in Spnngfield. An aver, 
aqe of 27 student teachers was assigned each quarter to the Springfield Public 
Sdhools during this project. Also, the College of Education developed a pto ? 
gram termed the "junior participant", "teaching assistant' , or "block program 
whereby 20 or more students enrolled in the College of Education could be 



\ transferred to Springfield in order to gain significant practical, experience in 
the public schools and to still complete the education courses required for 
certification. These courses were taught in the afternoons and evenings by 
university professors residing in Springfield. This program enabled these stu- 
dents to participate in the classroom activities for 4 hours daily and complete! a 
quarter's work* 

Tho process of selecting people to participate in the EPDA workshops was 
not difficult. The presence of the university students required an equal num- 
ber ov certificated master 6 teachers to act as supervisors. These teachers had 
agreed to help train the students which gave credence to the contention that 
all participants were sincerely interested in the improvement of teaching per- 
formance. / 

Lay citizens were selected from school and civic organisations which had 
demonstrated an interest in better education for their children/Finally, secondary 
students, from the public schools were invited to participate which gave repre- 
sentation to that body of individuals so often neglected in policy and procedure 
development. t 

This formidable group 6f individuals composed the general committees 
. organized to deal with the problem of Improving teacher education. 

Overview 

Although Springfield District 186 was continuing an In-service EPDA proj- 
ect in conjunction with Sangamon State University, Component II, which was 
charged with the responsibility of ( composing a set of performances considered 
necessary to be a successful teather in today's society, was added. The purpose 
of this phase of {he. project wis to enlist the aid of concerned citizens in 
developing a set of 1 performance-based criteria which should be mastered 
before a prospective candidate receivedjier certificate to teach in the State 
of Illinois. * 

Western Illinois University provided the prospective candidates and a* 
professorial staff with an understanding of performance-based teacher educa- 
ti&n. . District 186 agreed to furnish the classroom and children needed in the - 
experiment, plus the services of supervising teachers ahd administrators needed 
to expedite the project. The Office of Superintendent of Public Instruction 
offered to provide consultative service, facilities for research and media prepa- 
. ration, and personnel fbr evaluation <of the finished project. 

After the c/rganizational stages were complete Task Forces were established 
to examine the proposal and determine the most logical ways of approaching 
the problems. The three categories from Bloom's Taxonomy were chosen to 
enable the participants to concentrate on a specific area of performance. 
Therefore, the following Task Forces were created; L Knowledge, 2. skills, 
3. Attitudes. 
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CommittM Action . 

The Coordination Committee of . the EPDA project clecided a minimum 
of six days was necessary in order to allow sufficient time for the development 
tf specific. -performance-based criteria. They determined that a Coordinator 
V&f the three Task Forces was necessary, and a professional consultant for each 
Task Force sho'uld be chosen. It was. proposed for^ the Task Forces to work 
independently of each other, to cross reference similar performances, and to 
develop instruments of assessment if necessitated by the performance agreed 

upon. . . — • , 

The professional educators on the committees were expected to perform 

the following: ■ ] 

Provide professional experiences for the members. 
Bring to the committee their background of teaching experience? knowl- 
edge of pupil'., instructional materials, courses of study, faculty character-' 
istics/and school policies; ability to work effectively* with students: and 
willingness and skill in the cooperative supervision of student -teachers. 
Define the setting necessary to permit the intern to experience independ- 
ent and responsibleteaching. t t . 
Assist in defining teaching skills and developingranalytical approaches to 
professional actions. 

Share their understanding of, excitement ' about, and commitment to 
• teaching. 0 — ^ 

It was the responsibility of the university students on the committee to maintain 
relevance by: 

Scaring their opinions^ the advantages and disadvantages of the exist- 
ing teacher training program. • % 
Describing their personal Views of how a College of Education could" 
better prepare them to meet -ihe challenges the? had experienced in 
the classroom. « ■ • • ; . 1 
Enlightening the professional teachers on the extent of their training in 
pedagogy. * - 
r^-"" Suggesting performances which might be incorporated in the practical 
stages of, their teacher education. 

The lay citizens were charged with the following: 

Relate" past experiences that indicated the classroom teacher had etther 
performed exceptionally well or undesirably. 

Present the parents' view conceding the expectations held for a mem- 
ber of the teaching profession. 

.Describe the attributes necessaryVto create interest and enthusiasm in 
•'■ learning as'observed through the performances of their.chlldren. ,y 
• " . Define acceptable .performance on the part of a teacher as it relates to 
the anticipated learning experiences of their children. 
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It was rewarding to, observe the zeal with which the committees attacked their 
assignments; Regular attendance, diligent work, and concentrated effort were 
factors' that contributed to *he excellent production of performance-based 

criteria for teacher education. . ' * ' 

\ ^ . 

, Performance-Based Criteria 

The list of performance-based criteria as itemized in Appendix A was the 
result of this endeavor. These performances w$re ranked in order of significance 
end listed^ accordingly. They were cross referenced if ptie Task force had 
arrived at a 0 performance similar to one chosen by Another group.' Those so 
referenced might indicate the importance given that performance by the 
entire committee. 1 

The committee, does noti present these as atf exhaustive list of competen- 
cies necessary for successful performance in the teaching profession. Tney are 
o those performances given priority b/ the individuals serving on the* Task Forces. 
There are sufficient performances itemized in this list to insure at least a trend 
*oward success if the majority of them are completed to the satisfaction of 
competent evaluators. § 

Culminating Activities 

In order to determine if the performance-based criteria selected by the 
committee were actually those most desirable in the teaching profession, a 
random sample of the criteria was taken and applied to teachers in the pro- 
fession. An evaluation team assessed the validity and reliability of the per- 
formance against thfe capabilities of professional teachers. This evaluation was 
followed by two workshops in which the performances were discussed, evalu- 
ated, and rewritten in more behavioral terms. 

^ These' workshops conducted by Western Illinois University were for public 
school administrators who would be working <with supervising teachers and 
• student teachers, anfl for supervising teachers who would be determining if 
' the selected performances were actually achieved. 

The administrators were expected toexaminp the role of the administrator 
in dealing with the College of Education, the student teachers, and the*selec- 
tion of supervising teachers, The information provided will be used by adminis- 
trators who are selected to worlc with cooperating teachers in future years and 
in the Selection and utilization 'of "competency based" instructional methods 

lot staffjdev^^ . * , ""7 

. The supervising teachers' workshop was expected to. define the rote of the 
supervfsing teacher in dealing with the College of Education, the student 
teacher, and the school administrator. The teachers were to suggest methods 
of Implementing the performances as identified by- the project. , 

Chapter 1 1 of this document will discuss the results of the Administrators 1 
'Workshop and Chapter III will describe attitudes e>nd responsibilities of the 
professional teachers selectee) to supervise students preparing to enter the 
teaching profession. 
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• CHAPTER II * 
WORKSHOP FOR LOCAL OISTRICT ADMINISTRATORS 

t • 

The peHprmance-based approach t to teacher education is not new. Critics 
of education who yere active ini+he Jate *50s and early '60s, fanned the flames 
of unrest' in the feacher training institutions* According to Harry S/ Broudy, 
## The public was told 'that teachers oppressed and murdered children (at least 
in spirit), and that the pjiblic school, like God, was dead" Consequently, 
teacher training institutions became the whipping boys for the self-proclaimed 
critics of edycation. , ■■ 

Out of this confusion and turmoil came the realization that teacher train- 
ing institutions were responsible for fhe performance of .their graduates, not 
the input that was supposed to produce a qualified graduate. When fhe Col- 
leges, of Education reaped that their graduates were ip be evaluated ofrtWr, 
ability to perform, they began to search for some mefhod of teaching which 
woul4 satisfy .the demand for accountability. 

% This wrr^shop was the culmination of one year's activity toward satisfying 
the basic demands for an* experienced graduate capable, of assuming the role 
> of a professional teacher without following the "trial-ahd-error M method, the 
definition of performance-based as expressed *n the 0am essay was used for 
this workshop* He stated; 

Competencies $nowled$e, skills, behavbrs) to be demonstrated "by the 
student are derived from gxplfcit conceptions of ted chef roles, stated so 
as to make possible assessment of a student's behavior in relation to 
. specific competencies, and made public in acjvanc^. Furthermore, the 
assessment of the indent's competence uses his performance as the pri- 
mary source of Jfevidqnce although it "takes into account 11 evidence of 
the student's knowledge relevant to planntog for, analyzing, interpreting, 
or evaluating situations or behavior ... % % 
In terms more undentahdsBhrto the workshop participants it was stated 
that performance-based- criteria were skills, knowledge, or attitudes which were 
observable and measurable and practiced by master teachers in the process 
of teaching. These performances^ Were considered necessary in order for a 
learning atmosphere to be developed. 

The use of performance-based criteria would not insure learning, but their 
use Would enhance the possibility of having the satisfaction of teaching in an 
acceptable* manner* 
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Organization 

t The District's Superintendent distributed a general announcement to the 
local administrators that a workshop in the development and use of perfor- 
mance-based criteria would be conducted during the last two weeks oj June, 
I973 v These administrators were invited to participate on a "first-come-first- 
served, basis and informed that the maximum number of participants would , 
be thirty-two. The quota was filled early and several interested administrators 
faced with conflicting activities Were unable to attend. t e 

The participants were divided into seven groups and worked in these small 
•groups throughout the two weeks. It was rewarding to* observe the jnterest 
and enthusiMtm with which these, administrators attacked their tasks. This docu- 
ment is a result of their ardous work, and the writer is indebted to them for 
contributions. , 

The Problem \ ! 

The workshops-participants were assigned a dual responsibility.* They were 
to examine each suggested performance for reliability, validity, and clarify. 
They were to develop guidelines concerning the; role of an administrator - in 
dealing with the College of Education, the University student participant, and 
faculty members selected as supervisors. 0 The first task resulted in Jhe rewriting 
of several performances as listed in Appendix A. The results of the second 
assignment are explained in the remainder of this document. 1 

Role of the Administrator in Performance-Based Teacher Preparation. 
Relationship with the College of Education. The administrator must become 
Knowledgeable of the terminology used with performance-based teacher edu- 
cation. Hp must be able to define the terms, give appropriate examples, and 
suggest methods of evaluation for each performance. He must be willing to 
give some of Ihis time to conferences/ With college personnel and assist them 
in providing typical classrooms appropriate for the performances to be' 

measured. ' ' . . > , 

This administrator may expect to be involved in more activities with the 
college than, he would under the traditional teacher training model. He should 
evaluate his faculty in respecfcto their abilities as teachers and their desire, 
interests, and enthusiasm to supervise a student attempting fo satisfactorily 
complete" the required performances". He would be expected to have reviewed 
the required performances in order Jo explain or clarify one if so requested. 
He should believe that accountability in teaching may be reached by partici- 
pating in a performance-baSed teacher education program. ,; • 

He should expect the college to have provided the student with a list of 
the performance criteria to be evaluated and to have explained how each 
.may be satisfied. The responsibility for the performances resides with the 
college student. The, administrator may expect the college to have established 
a system or scheme outlining the anticipated order of completion for each 
student. He may expect the college to provide regular supervision for the 
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student and conduct conferences with, the supervising teacher as needed. The 
college should hold periodical seminars for their students at which time the 
progress toward completion of the performances will be discussed. 

Coordinating Fleulty Supervision > 

Tho school administrator should indicate to the superintendent and the 
college representative the names of those teachers who will provide the stu- « 
dent participant with meaningful experiences.: the administrator should check 
with each supervising teacher at the beginning, of the first day of student 
teaching to make sure that the student teacher has been assigned to the 
proper station end is qualified to work in that area of specialization. Me should 
determine if the supervising teacher has been given the specific performances 
• to be evaluated and understands her role as an evaluator. . 
The administrator should evaluate the work of the faculty supervisor. If - 
the objectives of the program are not being met. he should consult' with the 
college representative. He should make certain that appropriate experiences 
' necessary to satisfy !he stated performance-based criteria have been given the 
"' student teacher. He should ascertain whether *he satisfactorily completed 
evaluation was based on actual experiences or anticipated ones. 

It is the responsibility of the administrator to decide if the selected super, 
visor actually has the desire, time, and energy to evaluate individual perform, 
onces of the student: _ He should determine Jf the selected supervisor ,s 
qualified to evaluate all of the required performances.. If "<>♦. "«; should 
"arrange for other teachers to.. participate in the evaluation.- He should make 
the following information available to every supervising teacher: 

~/'~ Introduction to Performance-Based Teacher Education '. 

Performance-based teacher education (PBTE) offers the professionals in 
teaching an opportunity to participate in admission or entrfof neophytes. It 
is a program supported jointly by the universfcy and public sihool which estab- 
lished exact performances to be accomplish*! in order for the prospective 



teacher to be recommended fbr certification 



The supervising teacher plays a 



decisive role in the screening process. This t<acher will determine whether the 
required performances have been satisfied. V>u have been selected as a master 
teacher qualified to be a supervising, teache . If you choose to participate m 
this program you will be expected to follow foie prescribed packet of perform- 
ances and evaluate the student teacher's ability to meet the requirement 
You will be the judge. Along with this responsibility goes accountability. If 
this candidate Is certified It will be stated that he minimally satisfied the 
performances listed. . Therefore, the supervising teacher becomes accountable, 
to tho-hiring district.as one who helped qualify the student for teaching. There 
are many benefits from participation in this program. You will be given a 
student teacher who has been authorized to help you in any of your profes- 
■> sional activities! The presence of a student teacher will allow you tq give the 
exceptional student more personal attention than you have been able to do. 
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As a supervisor your presence in the classroom is. necessary. However you 
are able to purposefully absent yourself on occasion to conduct professional* 
duties outside the classroom. It is suggested that you reserve the. privilege until 
the competency of the student teacher has been determined. 

Do not becbme olarmed concerning The number of required performances. 
These have been established to occur within the. classroom, external to the 
classroom, and 'tin the university campus. The number of performances required 
should add variety to the methods end* techniques of the student teacher. The 
attitude performances may be evaluated by the use of the en'cldsed inventories. 

' The use of the performanp* packet may-cause you to conduct a little self- 
evhlu&tion. There may be^rfme required performances you are. not using, or 
have never attempted tefuse. You might decide to experiment with some of 
the required^^>mfanpes which might add to your potential as a master 
teacher. HTfiera may be performances listed that you do not do* end your haven't 
any interest in 'trying. You are not required to do so. However, you are asked 
to require such a performance from the student and to evaluate it. 

In order to eliminate the possibility^ random sampling, it has been sug- 
gested that you consider the following procedure. 

1. Review^the performances with the Sfudent teacher. * 

2. Determine those performances the student can accomplish without 
additional preparation* 

3. Establish a sequence of evaluation allowing the student to set the 
time and date for more difficult requirements. 

4. Be systematic. You have twelve weeks, sixty days, or approximately 
300 hours of class time.. Begin. immediately: you may, evaluate. more 
than one performance duringp single period* 

5. Keep a log of #ie student's aqtivitles. If you evaluate* a performance 
and find it unsatisfactory, establish a future time when the student 
may try again. l : \ .... 

6. Consult the -university supervisor regularly. \i x you need assistance 
with some of the performances^ ask him to attend class and partici- 
pate in the evaluation* 

• 7. Share your experiences with oth^r master teachers. They may ha\|e 
developed an easier method of measuring performance. 

Relationship Wlti the Student ht Training 

In the traditional model of student teaching, the° administrator has .a* 
limited role in assisting with student teaching) He is given the task of orienting 
the student to the school but/usually deWetes it to the supervising teacher.- 
He functions mainly a£ a greater and 4oes not become involved in the stu- 
dent's activities' unless the student has problems which transgressed the ccjn 
fines of her classroom* / w \ 



In a performance-based teacher training program,; the administrator may 
be requested to functions a decisionmaker, an evaluator of instruction, and 
as an advisor on methods and materials. He should acquaint- the student with 
the function's of his pffice and specialized personnel. He should attach more 
impedance to the' presence of student teachers in his building and attempt 
Jd treat 1 them as regular members of his faculty. j 

The student teacher should have information about the philosophy and. 
policies of the school, 'the physical plant, the staff, the students, and tbecom- 
munity; This is necesjery due to the extent of /he performances expected Of 
the student. > • . • •'■ 

The administrator participating in a perfonmance-based teacher ^cation 
program should seriously; consider the following objectives in his relationship 
with the Student in training: - f — ■ — 

\. To help her meet situations effectively by developing value nidg- 

ments. . , i ' ; . ' 

2. To' help her understand . herself . The student must clarify her own 

ideas before she can successfully communicate^fhem to others. 
,3. To help herunderstand other people by offering a wide acquaintance 

with the faculty and staff of the,school. 
4. To help her understand the interrelationship of her, area ofj concen- 
tration with all other branches of learning. * ' \ 
•5. Jo h'elpiher apply what she knows to me.pewand unfamiliar. 

6. ! To feacjh her the recognition of and respect fo>competence. 

7. Vprovfde opportunity for development of leadership. 

8. To encburage her to put forth her best effort. , \ 

9. t\> encjourage the constructive use of leisure timeJ \ . 
To recjommend supplemental materials and educational mpdia known 
to be helpful in a general situation. « ' '. - 
To" make possible th* participation of other faculty members in the 
individual program 'of the, student. , ' y 

42.' To serve as an arbitrator in any disagreement between the 7 student and 
her supervising teacher. ■ , . 
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... CHAPTER III 

MA*T|R teacher workshop^ 

. The question of who is a good teacher has been asked By educators with- 
out an' answer being dyailabfe* Even with , the efforts that have gone into 
Component If, the^answer is incomplete* <* However, it was the task of the pro- 
fessionals that participated in Component II fd establish at least a partial list 
of behavioral objective* which, if mastered, would enable a student to be classi- 
fied or feedy to begfrr his first y«ar of teaching. - <, 

In the "Guide for, Student ' i^hers and Teaching Personnel District #186," 
twenty-four skills behavioral ^ - ; . ; Ives, twfenty-six knowledge behavioral ob- 
jectives, and fifty-two attitude behavioral objectives have been stated. These 
102 objectives are only the beginning of a more complete list of objectives 
which would comprehensively describe a fully functioning teacher. 

Although several behavioral components of teaching have -been identified, 
the Integration of, the components into the student teaching experience remains 
a challenge. Responsibility for teaching each behavioral objective must be 
accepted "fey the university or one of three people: the master teacher (super- 
vising teacjfe*^ the area coordinator, or the principal <Sf the school. The impli- 
cation's not tiiade that the student does not have responsibility for his educa- 
tion, but that Someone in official capacities is checking the progress of the 
student toward the goal of "being a teacher. Certification will depend upon 
the successful completion of the stated behavioral objectives asr evidenced by 
a check list initialed by the proper authority* 

The University Responsibility 

Knowledge objectives, as stated in the 26 behavioral objectives of Ap- 
pendix B of the EPDA project, are the responsibility of th* university. Objec- 
tives eight, twelve, and twenty-one may be exceptions. With the institution of 
pre-student teaching laboratory > experiences, tha abo^e three objectives could 
possibly be learned prior to full-time laboratory experiences. V ^if^fA^: 
| At the time a student is presentecMo a school system aS ready to assume 
the semi-professional role of student teacher, the university guarantees that 
each of the twenty-si* knowledge items are stored ready for use at the appro- 
priate time by the student teacher. Even with the addition of more knowledge 
items, given adequate review time, the student teacher would fye held respons- 
ible for all items. One presents himself for student teaching only after having 
mastered the knowledge components* 

' '• V'' 12 
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Master Teacher Responsibility 1 

The KewToMbe student teaching experience is the classroom triangle: 
master teacher, TEStT^^ 

applied/in developing the drills and attitudes of a teacher. The. task of the 
maste^eacher is to provide opportunities for the demonst ration <* ^ *'* 
described, and to-evaluate Jhe success of the student meeting the criterion ot 
the objectives. v \ * >! ;,• , . 

In many of the objectives '{Appendix B) such- as Teaching Strategies I, 
6, 8- Needs' Assessments and Needs Assessment, for Students I, 7, the 
criterion arc clear enough that the master teacher and student ihc^*. 
agree on the student. teacher's performance. In ob,ect.ves such a? Teaching 
Strategies where the phra f e ''a B ptbpriate for 

is used, there could be'a difference of opinion as to what ^s the -W.ty Jevel 
of any one student and then what is "appropriate" for that student. Classroom 
Management I is potentially^ this subjective category also. 

In the evaluations* more subjective objectives, the resl ident^rdjnator 
from the university^ould assist in making a judgment . Attitude- ob,ect.ves aw 
In the category/of subjectivity even wjth a paper and peftcil 'nvento^rJAp. 
pendix C) tVLss the criterion. The master teacher should be sensifive to 
>e neediJsomeone else to *lso judge the criterion behavior of .the student 
Poacher./ ^ # , 

• We behavioral objectives stated in the appendix have not ^ been Jested 
over /time period and in enough different classrooms to make *«™9«^ 
ttan/of their necessity in teaching.* It is necessary because of the dynam ics ot 
-the/classroom t ichool and community to maintain « 4 Cont.nualeveluat.on of each 
behavioral objective. In Appendix D is a suggested evalua tion^ form for «e 
by the\master teacher after each behavioral elective. It should provKfe 
i«Wort. on which the local school system, the resident .^^j^ 
universi.y could decide whether to keep, rev.se, or el.mjnat .that **cth*. 
It provides information on the school and community support of the ob ect ve. 
Thb master tedcher wil| use this instrument after each behavioral objective, 
each time it is taught. ' At the end of the year the master 
dent coordinator and the university should review the l.st of, behavioral ob,ec 
tives and maintain, revise or eliminate any one objective. „ 
The master teacher's rple is a dynamic one in th* assessment and revision 
of the student teaching experience. 



Student Teieher Responsibility 

At the beginning of the student teaching "Pf?* 0 
havioral objectives should be given to the student teacher. Although the 
Student teacher functions within the framework ***rtt£$Xli£ 
and the class content taught, discernment^ of °P^^^\^^^„ 
objectives into practice should also be the responsibility of the student teacher. 
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Whan assessing the behavioral criterion for particular objectives the 
student teacher should feel free to express the need for additional evaluation 
by the resident coordinator, the principal peers, or other 1 master teachers in 
their field* Of course the master teacher would have the same opportunities 
for additional input* The problem that exists at this stage of development of 
behavioral objectives (Appendix B) is tfie lack of refinement through tlassroom 
testing. Duringlater revisions, the objectives may become more objective* 

Refinement is a responsibility of the student teacher. After the cbmple- 
tion of each behavioral objective, the behavioral objective evaluation sheet 
(Appendix E) is used to assess the potential* (strengths and weaknesses) of the 
objective. The /master teacher and student teacher, would evaluate the objec- ' 
fives independently. Thui the student teacher would participate in revisihg the 
student teaching curriculum. The student teacher, in cooperation with the 
master teacher, would keep a continuous progress chart of which objectives' 
have be^n attempted and which remain to be completed (Appendix F). 

Resident Coordinator Responsibility 

, The resident coordinator/ along with the master teacher and student 
teacher, 'needs to identify at the beginning of the quarter those behavioral 
objectives whidji are subjective in nature and which would require his assess* 
ment along with the master teacher. Especially with such objectives as those 
given in attitudes: Individual differences A 5, 7 could present problems. As 
new objectives are agreed upon, it would become th* responsibility of the resi- 
dent coordinator to train principals and master teachers in the effective im* 
plementation of the objectives. 

Attitude Objectives ^ 

A special word of clarification needs to be given in relation to the attitude 
behavioral objectives. Attitudes are the inner feelings of the person toward a 
situation. Appendix C gives the check lists for overt behaviors which reflect 
the attitude being observed. Of ^ourse, if one knows the overt response iuch 
as in Individual differentes A 6, the student may exhibit the behavior without 
having the feeling. If the attitude is to be developed, additional! evaluation 
of an introspective nature will be necessary to assess the true feeling. Inter* 
personal relations of mutual trust must be established before the student 
would be willing to share negative feelings. # 

Even if thttobjective assessment of the behavior reflecting attitudes is 
negative, the behavioral approach requires teaching before performance assess* 
ment, therefor* the master teacher would need to structure events to reinforce 
the attitude. Teaching comes before performance assessment, 
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Summary , • \ ., 

Exact rasponsiBiilitias of the- university, the master ieacher, the resident 
coordinator and the student teacher should be tentative at the present time. 
The objectives stated need more empirical testing befpre they are. accepted 
one hundred per cent for the student teaching curriculum*. Criterion statements 
need to be validated. The question of how much master teachers cart teach 
attitudes should be answered. With these limitations in mind we should proceed 
to put student teaching on a more scientific basis. • 
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OVERVIEW OF EPDA 

SUMMER WORKSHOP FOR FIRST YEAR TEACHERS 

' ' ' . j 

During a two week period following the termination of the 1972-73 school 
year, thirty, first year teachers met for approximately three hpurs daily for five 
evenjngs»a week to design a model for inservice education for incoming first 1 
year teachers. Tlje project was undertaken by instructors from Sangamon State 
University with Springfield District 186 personnel. University credit was op- 
tional. Teachers were provided a modest stipend for participation in the project*! 

Activitiesjyere conducted which" defined the goal of inservice education} 
a? thq improvement and development of professional and/or instructional steff.j 
The program of work for the teachers was a goal-directed change process 
based on pa^t inservice experience and directed toward the alteration and 
improvement of that program. Recommendations cot^feffect changes in en* 
vironment, structure of the organization, function apci^rsonneL 

Selected reading on inservice education acquainted the teachers with the 
necessary background for the project, A perfion&F profile sh^et provided each 
teacher an opportunity to react individually to previous inservlcfc experiences 
. and to identify strengths and deficiencies. From this survey a Wfi of topics for 
inservice programs was compiled. At this point a review of goals and objec- 
» fives began the process of goal definition for the group. Through "small groups 
twenty-on0 priority goals were established. These goals were rated as to their 
importance and thi&was keyed to needs assessment. # 

The$e twenty-pn^goals were divided among the small groups which fol- 
lowed a program development worksheet. This instrument contained the defined 
goal. Sub-titles combined the district program , objective, and the outcome. 
Further development provided a program design with a narrative description, 
the resources needed, the facilities required and the staff time. Diversity of 
activities* time schedules, and flexibility were an essential part of the program 
planning. The finaf step was to design an* evaluation strategy which included 
criterion measures, data collection procedures and scoring procedures. 

At a number of points in the process copies of all of the programs were 
circulated in an unfinished state so suggestions and ideas could be supplied by 
those in the larger group. Each group reviewed its own goal development plan* 
refined , the product and presented it to the entire group for further review, 
critique and final revision. 

The teachers felt that they had a program incorporating those items 
necessary to an inservice program for the teachers of Springfield, Illinois. They 
would like to have had more time for review, revision and refinement of the 
model. 

' ' / . . . - 
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Schedule for the 
EPDA SUMMER WORKSHOP *OR FIRST YEAR TEACHERS 

June 4-15, 1973 

Workshop Directors 

Dr. James Nighswarider^ 525-3097 . 
Mrs. Eugenia Small -—525-3023 - Mi 



Monday, June 4 . . fes s 

^Overview of the workshop . • 

Purpose of the program ( 
Goals of the program 

Inservlce — A general introduction 

Inservice-^ The Springfield program 

/...Program Planning — General Presentation / 

\ Literature to be read by Wednesday session: 

Individualizing Inservice Education for Teachers 
EPDA Evaluation Results (1971-72 and I972-73) 

\ CBTE Materials 

\?ersonal Profile Sheet * 

*■• * t. !, . ' 

Tuesday, June 5 / 

No Meeting J 
Read mateqalsjtistributed. Monday 

Complete Personal Profile Sheet , 

^Wednesday, June 6 \ 

Discussion of assigned readings 

Review and'fljscuss evaluation results of EPDA First Year Teacher Programs 

Small Group Work -Develop goals for a first year teacher Inservlce 

program 
Elementary 
Middle School 
High School 

Submit goals by end of meeting 

* «7 13 . 
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Thursday, June 7 . ■ } ' 

Review of goal statements - 
, Rate importance of goals 
Rate level of performance 

Performance objectives — general presentation 

Small Group Work — Begin development of performance objectives 

Friday, June 8 



„ Small Group Work — Continuation of development of performance ob* 
jectives \ 

Program design — general presentation • 
\ ********* 

Monday, June 111 

Small Group Work — Program design ' 

Tuesday, June 12 

Small Group Work — Complete program Resign (if not already completed) 
Evaluation — General presentation. 

Small Group Work — Evaluation design for inservice programs 

Wednesday, June 13 

Small Group Work — Continue with development of evaluation design 



(if necessary) 
Small Grpup Presentation of proposals 
Critique proposals 



Thursday, June 14 

Small Group Work — Make final revisions of inservice program proposals 
Prepare proposals for submission on Friday 

Friday, June 15 * \ 

Luncheon meeting at Nino's — 1 1:00 e.m. - 1 :00 p.m. 

Discuss changes made in proposals since Wednesday's critique session 

Submit final program proposals , 
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PROGRAM GOAL 

#1 Teachers will develop skills in the establishment and maintenance of 
classroom control. ° 

a 

DISTRICT PROGRAM OBJECTIVE 

Teachers will demonstrate a knowledge of the acquisition and extinction^ 
of operant behavior. 

OUTCOME * 

Given a student with a behavioral problem, the teacher will modify the 
student's behavior using operant behavior techniques. 

" PROGRAM DESIGN * < ~ 

Suggested Activities % § 

A specialist from the resource confer will video-tape a master teacher s 

classroom concentrating on behavioral situations. Tj»e tap* will be evaluated 

and then discussed with first year teachers, then by a consultant on operant 

behavior from Sangamon State University at a later date. , ' ' » 

Have a consultant from Sangamon State present a series .of prepared 

video-tapes on operant behavior. _ V 

Full day inter-school visitations to. schools witbm a ISO mile radius of 

Springfield that are implementing some specific form of behavior control 

technique. 

Resources Needed * 

District staff— specialist from resource canter. Equipment— video-tape 
machine. Consultants from -Sangamon State (video-tapes). Visitation request 
approved. * '.* * * i. •* • ■ 

Facilities 

Classroom of master teacher; Discussion and evaluation at specified school. 
Any school within 100 mile radius. ^ 

Staff Time . . . * _ 

One week for filming in classroom. One evening for evaluation and.dis- 
cussion. One day for visitation. ■ • • u " 

. EVALUATION STRATEGY 

Assessment Procedures 

Completion of checklist for identification and solution of a behavior , 

problem during video-tape. ... . . . l t * 

Have a behavior modification data sheet keeping record of behaviors 

being modified in classroom. 

• Complete observation inventory sheet affty visitation. , 
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Data Collection Procedures 

Central office will be responsible for collection and tabulation of data. 

PR GRAM GOAL . N 

#2 Teachers will be aware of current materials available to them. 

DISTRICT PROGRAM OBJECTIVE 

The teacher shall be informed of availably materials and will search out 
these materials and recognize their possible application in the classroom. 

OUTCOME 

/ 

Given the need* to teach a specific concept, the teacher will select appro* 
priatct materials (films, tapes, slide-records, games, supplementary reading, 
Magazines, newspapers) from the school /community libraries and materials 
centers and use them practically and efficiently. 

PROGRAM DESIGN ' ■ ' ' 

Suggested Activities 

)• Have one day demoted tc/ a combination of practical activities. The 
group Would be 1 divided (suggest |6y levels — high school, elementary, middle). 
Each >ould spend a session p/j day) at the Instructional Resource Center with 
the bption(s) to visit the following places for their open sessions: (a) OSPl build- 
ing, (b) Lincoln Library, (c) State Library, (d) Materials Center — Board Office, 
(e) Visit to classrooms in their building, (f) State Museum, and (g) A listing of 
agencies that" offer services /materia Is to the schools would be given to each 
participant so that he coutd choose to visit one of the agencies listed.* 

2. Offer 0 half-day option early in the school year to either: (a) visit with 
an (intra- or inter-school) experienced teacher within your own speciality (to 
discuss available materials;) or (b) have that time off to work on classroom 
projects at the Instructional Resource Center. 

Resources Needed , 

(a) OSPl consultants, (b) Librarians, (c) Board office staff, (d) Building 
secretaries, (e) Museum Curator, (f) Various agency representatives, (g) James 
El!ecjlge # (h) Handout of listing of agencies, and (i) others. 

Facilities ♦ 

(a) OSPl building, lb) Lincoln and State Libraries, (c) Materials Center, 
(d) Instructional Resource Center, (a) Classrooms — in building, (f) State Muse- 
um, end (g) others. 

•Sfi group of octtvttfoi should tilo ptoc* prior to tho b*gtof»fog of tho school year, * 
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Staff Tim* ♦• 

1. One day for that activity. One day's planning. 

2. One-half day for this activity. One-half o)ay's planning. 

EVALUATION STRATEGY 

Assessment Procedures 

,1. A questionnaire for each activity used be available during the year 
at the various locations. Participants would complete a form after having 
checked out or used. materials from that facility sample questions for evaluation: 

a. HoMt^'di-you use * n * s m a* er ' a ' ' n Y? ur 

b. Did you lied the material was helpful and effective in your 
teaching? . 

c. How did your students react to this method? (boreo\ motivated, 
aided learning?) 

2. The amount of use of the Instructional Resource Center (number of 
times visited: what materials were. used >. . . This could be done by checking 
the sign-in list at the Center. 

PROGRAM GOAL 

#3 Teachers Will be aware of the various teaching approaches and de- 
velop skills in using approaches applicable to their given situation. 

DISTRICT PROGRAM OBJECTIVE 

The teacher will recognize individual differences in her students and apply 
appropriate learning approaches to fit individual needs. 

OUTCOME 

* The teacher will demonstrate an ability to identify individual differences 
and adopt appropriate learning approaches to meet individual learning needs. 

PROGRAM DESIGN 

Suggested Activities 

ft -Courses offered cooperatively by District #186 and an university on 
individuaCdifferences (learning styles). 0 

2. Workshops designed to stress different learning approaches through 
demonstration, role playing, filmstrips jectures. (These should be conducted 
for different levels, i.e. primary, interd., middle schools and high schools.) 

3. Special resources: (a) experts in the field of learning, (b) films — slides. 
' (c) printed material, and (d) professional Jiterature. 

4. Visitations would be made to other classrooms within your own school, 
to other schools in the district and to schools outside the district to observe 
practical application of various teaching approaches. 

21 
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Resources Needed 

I . Instructor tp conduct course. 

2. Workshop instructor, maybe from district or outside source. 
1 Outside resource people, films, slides, printed material and profes- 
sional literature., 
4. Released time for teachers. Substitutes. 

Facilities m * 

Where facilities are available. 

Staff Time. . 

Dependent on activity. 

EVALUATION STRATEGY 

Assessment Procedures 

1 . Teacher staffing on appropriate students who* are not meeting edu- 
cational classroom objectives. 

2. Teacher's assessment of progress made by the student involved. 
Teachers will demonstrate proficiency in various teaching approaches by assess- 
ing individual student progress after applying these approaches. 

3. Pre-test and" post-test in subject matter, in relation to teaching tech- 
niques used. 

Data Collection Procedures ' 

The teacher will collect data by using pre-test and post-test before and 
after application of teaching approaches* 

PROGRAM GOAL 

- #4 Teachers will understand the unique characteristics of the student 
as an individual arid the group(s) with which they work. 

DISTRICT PROGRAM OBJECTIVE 

~ A. The teacher will identify the groups with which the individual works 
and interacts. 

B. The teacher will identify the unique characteristics of these groups 
and how they interact with other groups. 

C. The teacher will identify the unique characteristics of the student 
as an individual. ' ** 

OUTCOME 

A. Given a need to communicate with students, the teacher will be able 
to name the groups, their structure, and their members. 
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B. .Given the need to communicate with students, the teacher will explain 
the social and intellectual performances of the groups in terms of its unique 
characteristics. r Jl ! \ 

C. Given a need to communicate with students, the teacher will be awe 
to explain a student's social and intellectual performance in i*rms of the sfo- 
dent'^ypique characteristics. * / I V 

PROGRAM DESIGN „ 
Suggested Activities* v 

Hold a panel interview of students and teachers. Topic: Individual 
Characteristics and Group Characteristics. 

Presentation of simulation gamls for communication and self concept. 
Someone knowledgeable in this field cbuld demonstrate the use of self -concept 
devices and experiments in problem*sotving experiences. {Area-Service Center 
in Urbane) * 1 . • •' 

Teachers could be presented with a personality test/ which might include 
such items as "what would do in free time 0 — or list* of behavioral traits 
that might apply to self. This idee can be taken back to the classroom and 
• the teacher would learn about the individuals and groups.** 

In a lecture-discussion situation, a psychologist or 'social worker could 
describe the sociogram. The teacher could then use the sociogram in the 
classroom to increase knowledge of groups and individuals* 

Informal discussion on student-teacher relationships (for example, help 
for the teacher with a 1 particular student relationship). Dick Bodine might be 
a possibility as a resource person. 

Have e sensitivity workshop led by a qualified person. The purpose of 
this is to show the new teacher techniques in being sensitive to others. 

A qualified person in the district could show the teacher samples of. 
achievement tests used in the district, samples of scoring and how to interpret 
tests. , • 

Resources Needed 

Representative students from District #1 86. 

Representative from Area Service Center in Urbane to Resent simulation 
games. a 

Sociogram, personality test and representatives to explain its use and 
importance/ • *t 

Dick Bodinef for student-teacher relationships. / 

Gary Combs, Sangamon State 1 "Sensitivity". 

Representative to explain use of achievement tests. * 

Mark Heyman,, Sangamon State on simulation games. 

Any simulation games and equipment necessary for the demonstration. 

' Mhttt •ctivititi support alt thro obit etWt i of Gool No. 4. 



Staff Time and Facilities 

We suggest that this topic be presented in a one evening Workshop* The 
first year teacher Will be required to attend four of the six mini-workshops 
(as suggested in the activities) being offered simultaneously in either a large 
multi-purpose room or cafeteria where, the teacher will be, allowed to move 
freely from one group to another.) s - 

We also suggest that this insemce workshop be presented in the fall of 
the year, u ■ * 

EVALUATION STRATEGY 
Assessment Procedures ^ # 

The first year teacher will be administered a pre- and post-test to de- 
termine the teachers growth in recognizing ancTunderstanding the characteristics 
of the student as an individual and his relationship to the group|s) with which 
theywork. * 

The first year teacher will also be asked to administer a pre- and post-test 
to his students in the middle and high school level to determine the teachert 
growth in recognizing &nd understanding the characteristics of the student as 
an individual and his relationship to the group(s) with which they work. 

Data Collection Procedures ' - * N 

A measurement specalist will be assigned to /the task of construing a 
test for use before and after the workshop bnfe for one to bt administered 
by the. teacher (post- and pre-). He will ajso be asked to develop a test . to 
be used eMhe suggested period of two_to three months following the wort 
shop in addition to the already administered post-test. This will Be a test of 
retention. ~" 

PROGRAM GOAL 
#5 Teachers will develop skills in the efficient and effective use of time „ 
and facilities. v _ ( * 

? DISTRICT PROGRAM OBJECTIVE 
? I. Given a teaching situation, the teacher will demonstrate Jhe ability 
I to utilize time in an effective manner*^ ^ 

2. Given a teaching i situafibn^e teTcKer will demonstrate the ability 
to utilize space in an effective manner. 

OUTCOME 

1. Given a teaching day and situation, the teacher will make her prepa- 
rations for the most effective use of time by completing a schedule and fol- 
lowing through. 7 . 

2. Given a specific teaching area, and equipment, the teacher will 
arrange the facility to fit t{ie needs of various groups and individual learning 
facilities. ■ * ■ * 1 . * 



program Resign ■ \ . 

Suggested Activities \ ' 

. 1(a) Scheduling of Time —this schedule of time shouW be broken up 
into short periods in each of which shall be a specific activity for accomplish- 
ing a goal. Important parts of the schedule should be class preparations, 
teacher preparation and specifically fot the beginning of the school year, the 
filjing out of forms, assignment of books and methods for acquainting teacher 
to students and student to student. •* \ 

1(b) Have an efficit.icy expert come in and lecture on efficiency in the 
classroom. Use demonstrations and discussions. < 

' 1(c) The teacher will make visitations to classroom of teachers who have . 
demonstrated by previous accomplishments that through the effective use of 
time, teachers can operate an efficient ciftsroom. 

- 21a) Diagramming — after having effectively planned her time and being 
prepared for the activity to take place, the teacher will, draw a diagram of 
her class space and place students arid materials in order to gain an overview 
of how the activity can best be executed. This includes the arranging and 
rearranging space for small and large group discussions. This' is another attempt 
H'e-finhance teacher preparation. - ^ ' r- ^ 

2(b) * "Efficiency Expert — A consultant will advise^the new staff on *means 
of using space in a given area effectively and efficiently. He may point out 
the important factors to take info account in planning activities within a- given 
area with physical restrictions. This activity should be mainly discussion and 
examples prefaced by a short introduction by the consultant (Perhaps more 
than one consultant would enable a more individualized or smafl group activity.) 

2(c) The teacher will make a visitation to classtooms*of experienced 
teachers recommended by the district for previous accomplishments relating 
to well planned 'classrooms. 

Resources Needed 

1(a) To plan an effective schedule, it will be necessary to provide the 
new ihacher with district staff members who have, displayed effective use of 
classroom time. Through free discussion, the new staff member should be able 
to\inquiee into the process and importance of the development of a well- 
planned schedule with emphasis on the details needed to be accomplished 
from the very'lstday in order to establish an organized working atmosphere. 

1(b) Outside consultant— efficiency expert. 

|(c) Experienced teacher who has "displayed well planned classrooms. 

2(a) Use of efficiency expert. It would be valuable to discuss the activity 
to be executed with someone who has iised it to see how they , used, their 
time. This would be a staff member from the target school. 



2(b) Efficiency expert on the use of space . Theie-trre f many reputable 
firms In Springfield which sponsor such consultants. (Materials needed by con- 
sultant may include an overhead projector, slide projector, etc.) 

2(c) Experienced teachers in the district who hav^ displayed well planned 
classrooms. 

Fteilitits , 

1(a) To take place prior to the opening of school at the EPDA summer 
workshop. For best results, it may be valuable for the teacher to meet with a 
person from their own school in the school in order for the knowledge gained 
to be applicable. * I 

MbF A few days before the first week of school in a lecture-discussion 
type situation. 6 ' ' s 

! {*) In various schools in the district. 

2(a) This could take place prior to school (summer workshop), to prepare 
the room for the opening and also during the year when the need arises 
through a visii*ti0A to a room where the activity is taking place. 

2(b) Jhis activity should take place prior to the beginning of the school 
year within a summer workshop for new staff. r 

2(a) v * In various classrooms in the district. 

Stiff Time 

•"1(a) This should be induded as a portion of the EPDA summer work* 
shop — preferably a 2*3 hour discussion sessiojt. 

1(b) A half-doy session/workshop. ' ^ 

l( c l During a regular/teaching day, substitutes will be needed. 

2(a) A short 2*3 hour discussion during the summer workshop. Also, 
visitation time periodically on request during the school year. 

2(b) This activity should be given a flexible time allotment allowing 
about 2*3 hours* 

2(c) 

EVALUATION STRATEGY 

Assftsmtnt Procedural 

. 1(a) Or a daily basis the teacher will evaluate her success as to the 
attainment of hdr goals by re-evaluating her schedule and making changes 
necessary for improvement. 

The new staff as a whole, after the 1st week of school will provide input 
(verbal or written) as to whether time spent on this activity was valuable to 
them. % 

1(b) By questioning after the first week of schpol, the teachers will re* 
spond as to whether their needs were met with reference to efficiency experts 1 
lectures. 
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»(c) Through an evaluation form filled out by the teacher after the 

visit* ion. 

2(a) The new staff ' as a whole after the first week of school, will pravid* 
Input (verbal or written) as to whether time spent In this a*riv5ty was valuable 
to thsiTi. 

2(b) After one week of trial u?e of space, equipment, materials, and 
curriculum, the teacher will evaluate the effectiveness of the Efficiency Experts/ 
lecture and discus«ion session. (Did this activity meet the needs of the teacher 
as an individual with a specific teaching area?) This evaluation should be 
either in written questionnaire form or in verbal feedback, 
j 2(c) Through an evaluation form filled out by the teacher after the 
visitation. 

Date Collection Procedures 

1(e) The administrat6rs of the program will collect the date from the 
new staff by either verbal or written means— whichever is preferred — at the 
end of the 1st week. 

1(b) Teechers. • \ / 

1(c) "By the edministretors of the eveluetion form upon completion of It 
efter the visitation. ° . 

2(e) The edministretors of the program will collect the dete from the 
new steff by either verbal or written means — whichever is preferred— et the 
end of the first week. 

2(b) The collection of the eveluetion should be mede no eerlier then one 
week efter the beginning of school end no leter then three weeks from the 
stert of school. The eveluetion will be mede by the new steff. members in 
written questionneire form or verbel feedback to the administrators. 

2(c) By the administrators of the eveluetion form (ipon the completion 
of it efter the visitation.- 

PROGRAM GOAL 

#6 Teechers will be ewere of goels of the curriculum at all grade- levels. 

• ■ * 

> DISTRICT PROGRAM OBJECTIVE . 

The teacher will become familiar wltn the curriculum guides end/or course 
descriptions es well es meteriels used in the elementery, middle end secondery 
grade levels. n 

OUTCOME 

Using the resources listed ebove, the teecher will adapt his program to 
meet the specific ecedemlc needs of the student. 



I PROGRAM DESIGN • 

Suggested Activities 

1. An experienced teacher from each field will meet with first year 
teachecs in corresponding fields ^o discuss curriculum and resource materials. 

2. Special area coordinators will meet with first year spec! al subject 
teachers to discuss curriculum and resource materials. 

3. First year teachers will meet with representatives on th? curriculum 
council to discuss their specific areas, 

4. * First year teachers will meet with area specialists from OSPI to dis- 
cuss materials available. * 

* • 

Resources Needed 

1. Master Hachers from' each field. 

2. Special area coordinators. 

3. Curriculum council representatives. 

- 4. Area specialists from OSPI. • ' V 

Facilities ' . * 

* 

Specified building. 
Staff Time 

Activities one and two will meef at the same time. At conclusion of first 
meeting, the entire group will meet for the third activity. Evening meeting — 
one hour por session. 

EVALUATION STRATEGY 

Assessment Procedures 

Knowledge interest survey administered prior to th8 meetings and re 
peated again at later meeting. fl • 

Data Collection Procedures 

Central office staff will designate who will be responsible for collection 
and tabulation of data at conclusion of meeting and before the first' meeting. 

.PROGRAM GOAL 

$7 Teachers Will be aware of special services provided in the district. 

DISTRICT PROGRAM OBJECTIVE < 

The teacher, after being informed of all available special services, i.e. 
psychological services and guidance counseling, will search out and recognize 
possible application in the classroom. 




• i: . OUTCOME 
Given a student or students with a specffic-special probleWthe teacher 
will recognize that problem and refer the student to the appropriate spec.al.2ed 
personnel. V. ■> _ • ,? , • 

PROGRAM DESIGN ' 

Suggested Activities v 1 ; . S „ 

Participants are given the option of attending an open house , session 
at both and/or either, McFarland Zone Center (afternoon) and/or Gateway 
House. Certainly one of Ihese should.be attended. 

One evening structured around given. *™ ~ ™ m &~ e *t. P6 1S" 
conducting a workshop In different, rooms of Grant Midole School with , peop e 
ree to float from area to area according to interests Or, if not 'nd.v.duany 
-Interested in given area, participants has W^ged .«^9J^ *' th 
someone of more personal interest from special staff list in Directory^ ^ 

Given Areas Special Areas 

p eui .L-i M ; s * 4 Gateway House 

Kwolr . " . McMand Zon. C^p 

Guidance Counseling 
. Trauma Center 
Speech Gorrectionist „ 
Special Education » ' 

Probation-Court Officer 

Resources Needed 

Outside: McFarland Zone Center: Gateway House 
District Staff: Psychologists, Social Worker, Speech Clinician, Special 
Education, Guidance Counseling. _ 

Cohsultank, trauma center doctor, Probation-Court Officer. 
'* 

Facilities , 

Gateway House, McFarland Center/Grant Middle School. y ( 

Staff Time / 

Activities — One afternoon and two evenjngs. / 

Setting up time — One day^ 

* / EVALUATION STRATEGY - 

* * ■ - 
Assessment Procedures , • , 

This activity should be early in the school yearlso the teachers can be 
prepared. (Aoproximatelyvw October) v \ 

After the various speakers are finished - approximately H/ 2 hours after 



beginning of the evening— ^ 
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f I. Oral discussion in Grade or Specialty areas groqps (approximately 
3-1> people per group) discussing type of testing they^e examining in cumu- 
lative folders, how to evaluate and how pracffcal are the applications. 

2. Also (larger) group discussions of practical problems that are occurring 
and planning out a method to begin steps towards helping the child in question. 

3, After the McParland Zone Center and Gateway House visitations 
written evaluation forms witfi excellent, satisfactory and unsatisfactory with 
room for comments. 

\ 4. Have the teacher actually begin to fill out a referral form for a child 
who the teachfer feels is having some difficulty, jrt doing this they will learn 
to use the cumulative files and realize the areas of specialties that are avail- 
able to each child. 
f 

PROGRAM GOAL 

#8 The teacher will become more competent to meet the needs of her 
students by obtaining proficiency in several motivational techniques, such as 
rewards, punishment, praise, ridicule and etc. * 

DISTRICT PROGRAM OBJECTIVE 

The teacner will (a) acquire, (b) demonstrate, and (cj evaluate various 
motivational techniques within the classroom to achieve maximum individual 
performance. 

OUTCOME 

. Given a particular motivational problem, the teacher will be able to 
analyze the situ^ti^n and be able to bring about some changes in educational 
behavior by using appropriate motivational methods. 

PROGRAM DESIGN 

Suggested Activities 

Methods of motivation should be presented to teachers in district pro* 
grams. Methods of motivation programs should iftclude rewards, praise, and 
punishment. 

1 . District course offered in motivational methpds. 

2. Workshops offered in specific motivational techniques* 

3. Special resource people to discuss methods. 

4. Use of District teachers who have used or are using types of motiva- 
tional methods. 

6. Grpup discussion. * \ 

7. Study of successful case histories rising appropriate motivational tech- 
' niques. 
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Resources. Needed 

1. Instructor for course In motivational methods. 

2. Workshop Instructor. 

3. Outside resource people. "• 

4. Selected master teachers from district. 

6. Group discussions. • * 

7. Books, films. 

Facilities 

f . Where facilities are available. 
/$te% Time 

/ , Dependent on activity. • 

EVALUATION 5TRATEGY 

^Te'TeaKhaffdemonstrate a knowledge of motivational skills by.mak. 
inq a list of various motivational techniques. • . 

Teacher shall observe and analyze all changes m motivation among her 

P0P Jhe teacher, in her classroom, shall apply techniques in motivating pupils. 

Data Collection Procedures 

Teacher will make list of motivational techniques. 
' Teacher will observe and record changes^ 

/ PROGRAM GOAL * 

#9 Teachers will be aware of factors underlying the acquis ition , of atti- 
tudes and develop skills in the modification or reinforcement of attitudes. 

DISTRICT PROGRAM OBJECTIVE 

a Thu &aiher'will be able to identify an existing altitude. 
6\ ^The teacher will be able to detect the underlying development of 

^'G^he teacher will evaluate an attitude and generate modification of 
an attitude. * 4 ' 

OUTCOME 

A Given a student with a particular behavior, the teacher will be able 
te T tjTSflW His behevlor. the teacher 

' * ^&7&tt^ behavior, the teacher « .1st the 
need' for end the method used in the modificetion of on attitude. 
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PROGRAM DESIGN 
Suggested Activities / 

A. ^ An informal discussion with a social worker and psychologist of the 
school district <5ould be employed as a means of meeting thisr objective. It 
would be the responsibility of those individuals to draw upon their experiences 
and relate to the first year teachers methods used in determining that an attitude 
•*istsj|ii* developmental process of an attitude and the methdid used to modify 
an attitude if the need arises. The discussion should center around such areas 
as how attitudes affect, learning (intellectual), student attitud^ towards authority 
and structure within tlie classroom, attitude affecting^spoi&l relationships and 
teacher's attitudes toward parents. In the same evening, it/would be beneficial 
if the social worker arid psychologist Administer an attitudinal survey to the 
group and allow opportunities for discussion concerning the results of the 
survey. This device would help the teachers recognize their own attitudes 
and the impact these attitudes may have on their students. , * - 

B. A Workshop tbuld be held, dealing with race relationships in order 
to determine the individual attitudes of ^teachers. (A similar workshop was 
held for principals and administrators during the 72-73 school year.) The 
basis for this suggestion results in the fact that a teacher must be aware of 
ones own attitudes before dealing with student attitudes. An intense work- 
shop could be held dealing with the teacher's attitudes conce ,ing race, the 
development of the attitudes, and modification of the:' attitudes in order to 
treat all students fairly. Suggestions or guidelines could be developed to help 
a teacher determine how his attitudes towards race affect his students and 
what can be done to alleviate the problem. 

C. Present hypothetical student attitudes and behavior to the first year 
teachers and have them simulate their action response as teachers. Before 
assuming a role playing situation, the teacher would have to be instructed 
to recognize the attitude, the development., of it, and possible alternatives 
used to modify it. Then the role playing situation could take place. It would 
be possible to video-tape the situation and hold a jliScussion concerning the 
best means of modifying the attitude or behavior. 

Resources Needed 

A. A social worker and psychologist of the school district, an attitudinal 
survey (either one already existing or to be developed by a measurements 
expert.) 

B. A staff of human relation specialists should be employed to run 'the 
workshop. A format similar to the one used in the principal's workshop could 
be usecl. ^ 

C > A member of the district staff knowledgeable in the area of attitudes 
and a video-tape machine would be needed. 
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Faculties 

A. Any school facility (classroom) would be suitable. However, the 
group should be limited to 20 or 30 first year teachers, heterogeniously grouped, 
in order to allow full participation by members present. 

B. A large gym or multi-purpose room wc»uld be needed, so that various 
activities provided by the specialist could take place simultaneously. Also, 
teachers would be free to easily move from one activity to another. 

C. Either a classroom or multi-purpose room setting. The teacher will 
divide the group into elementary, middle, and high school groups. 

Staff Time \ ' 

A. A two and a baK-hour session should be adequate. Since the activity 
is limited to a group 7 of 20 or 30. feedback from the group could indicate 
whether another session should be heloVet the later date to include more 
teachers. , , 

B. Suggest a half-day or possibly a full day workshop. This workshop 
should not be limited to first year teachers, but should include staff — district 
wide, m light of, desegregation plans. Therefore, the workshop would need 
to be offered several times during the yeef. 

C. An evening session of 2'/ 2 hours would be sufficient, 

EVALUATION STRATEGY 

Assessment Procedures , 

A. Since an informal discussion and attitudinal survey are used as a 
means of meeting the objective, measurement should be assessed by the 
social worker and psychologist by informal observation of the teachers in their 
participation in the discussion and understanding fcf factors involved In the 
acquisition and modification of attitudes. c ■ 

Self-rating scales by the first year teacher could be employed to allow 
for one's own judgment of growth as a result of the session. ... 

B. A survey or questionnaire presenting hypothetical situations .with 
multiple-choice responses could be used to determine a teacher's attitude 
towards race relations. Each response to a question is weighted and the total 
number of points accumulated gives a teacher an indication of his attitudes 
"towards ethnic groups. > , 

C. The use of the 'Video-tape and informal discussion concerning the 
methods employed in modifying behavior, would be a good means of assess- 
ing the objective. 

Pata Collection Procedures " 

A. Informal observation techniques would be done by the social worker 

and psychologist. j u 

Self-rating scales have already been composed by district staff and could 
be administered by either the social worker and psychologist or a member of 
the group. Since growth is judgmental in this area, the self-rating scales should 
be used solely for the benefit of the teacher. o > 
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.B. Since race relations is such a sensitive subject, it would, be best to 
give the answer sheets to the teacher and let him determine his own attitudes 
'according to the survey. The survey could be administered by the individual 
teacher and used solely for his own benefit. 

C. The objective and outcome would be assessed at the meeting by 
the informal observation of the group leader, based on the methods used on 
the video-tape and the following discussion. 

PROGRAM GOAL 

#10 Teachers will develop skills in human relations. 

DISTRICT PROGRAM OBJECTIVE 

A. Teachers will develop skills in comprehending interrelationship between 
students; teachers, and community. 

B. Teachers will develop skills . in technique which facilitate communi- 
cation between students, teachers, and community. 

OUTCOME 

A. Given a teaching situation in a. particular geographic acea, the 
teacher will identify the unique characteristics«cf the students and adults and 
their interactions.. [< 

B. In an attempt to integrate 'school and community, the teacher will 
utilize such techniques as role playing, simulal on games, visitations into the 
community and visitations from the community, etc. _ 

PROGRAM DESIGN 

Suggested Activities 

A(l) Tour of City by Junior League; The tour explored the community 
for possibilities of field trips for students in elementary grades. 

A(2) Urban League — Invite members from the Urban League to share 
with thejiew staff the goals and objectives of the league. They should also 
provide information on what teachers can do to help meet these goals j^thln 
the classroom and make. them aware of the current "problems" with which the 
Urban League is dealing including special needs of minority groups in Spring- 
field. • . .... . tt 

A(3) Visitation to McFarlAnd — This visitation °p to familiarize new staff 

with services available there and the methods used in dealing with special 

problems. i 
A(4) Visitations to — observation and participation in the Interracial 
Institute at Sangamon State (if time .periods permit) to gain an idea of the 
attempts being made to better interracial communications. 

A(5) Show slides and fell about programs in action — tell of first hand 
experiences, helping develop skills in comprehending interrelationships between 
teacher, students and community. v 
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• Bll) A workshop by Dick Bodine on use of rote playing and simulation 
as a creative technique which can effectively be used to. facilitate commum-/ 
cations between' students, teachers, and community.' // 
BI21 Visitations into the Community — In this activity the teacher will 
visit places such as major industry, youth organizations, churches^etc.. with n 
j her geographic teaching area to gather information which will -be useful fin 
! developing an understanding, of her students, The.teacher wijl find it neefe- 
sary to make an appointment with a leader of the prganizat.on and tormutete 
some questions which when answered will give h«r a greater awareness^ ofZ/tne 
needs of her students both within the school and outside of the school Following 
' the teacher visitation, it would he appropriate to conduct a fieU *U>J£'«* 
pre-field trip activities to prepare students and also post-fied trip activities 
to evaluate and discuss the purpose of the trip and how well it met tty -stu- 
dent's needs) to the organization and/or invite a leader from the organization 
to visit your classroom and conduct a session on human relations and com- 
munication and their importance to the student. // • 

BI3) Visitations from the c6mmunity~for this activity member^ of the 
community will be invited to talk to the first year teachers about their work 
in the community. For example, a political figure, a volunteer at 
nursing homes or hospitals, or someone working with people ^°JW*?™* 
problems might be invited. They would tell what they are doing * facilitate 
communications and how the teacher might utilize their work in th^f classroom. 

Resources Needed ' . , 

A(l) Junior League makes arrangements and their services/'are donated. 
A(2) Members of the Urban League who are involved iit/directing and 

initiating action within the organization. (Directors) Jj 

AI3) Directors or knowledgeable people from, each of fhe departments 

(alcoholic, special education, etc.) to act as guides and to inswer questions. 
A(4) Instructors of the Institution. jj 
6(1) Dick-Bodioe. ' . jj ■ 

B(2) A substitute teacher may be required in order, for the new staff 

member to make a visitation (this may be for l/ 2 dayWAppointments with 

leaders of organizations will be scheduled. Time set up for field trips and/or 

visits to the classroom by leaders of organizations. jj 

B(3) Members of the community to act as outside' consultants. 

Facilities ' I 

A(l) • In the community. / 

A(2) " This activity should be held during the;/ pre-school workshop tor 
new staff. 

A(3) 4 McFarland Zone Center. 

A(4) Sangamon State University. „ 
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6(1) In a library or classroom; 
. 6(2) This activity would/ take place at an organization chosen by the 
teacher to meet her needs in Understanding her students* There would be a 
part of this activity done in the teacher's classroom* 

6(3) Any room large enough to hold the teachers and consultants* 

• • ** 

Staff Time*' 

A(l) Half-day before school begins. 

A(2) Due to the importance of this activity, there will most likely be a 
lengthy discussion so a time j period of about 3 hours will be necessary* 

A(3) 2-3 hours to tour! the facility and ask questions. 

A(4) Afternoon sessiop or morning session or both. 

6(1) Half-day workshop (or as a part of the Workshop on Creativity) 

8(2) The visitations to organizations by the teacher would require at 
least l/ 2 day of school time. This would also be true of field trips although 
the time involved in this and resource person visiting the classroom would 
include the students. 

8(3) One session of perhaps three hours either before school starts or 
early in the. year. 

EVALUATION STRATEGY f 

Assessment Procedures 

A(l) Survey at the end of school year to see how many teachers took 
advantage of information gained by going on field trips* 

A(2) Through written or verbal feedback to such questions as: Did 
participants feel time and effort was well spent; What were the major strengths 
and weaknesses of the activity? etc. 

For evaluators a means to assess attitude change in new staff members 
would be helpful such as an inventory prior to and following the activity. 

- A(3 and 4) Through written or verbal feedback to such questions as: 
Did you like it? Was the activity useful? Is there a better way to do it? 

8(1) Question 1-5 Survey of Use of games and role playing in the 
classroom throughout the year. 

8(2) The new teacher will report .to pther new teachers on the success 
of the visitation and how well this met her needs arid may be useful'to others. 

The teacher will submit a written evaluation of the visitation to the ad* 
ministrators including such things as: (I) Were her needs met? (2) Was it of 
value in developing an understanding of the unique characteristics of her 
students? (3) Would she recommend this organization for others to visit? 
(4) Was the organization cooperative? (5) Did she gain any new concepts, 
in furthering her ability to communicate with her students? etc. 
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B(3) The assessment procedure for this .activity will be a group discussion, 
after the. meeting with the outside consultants. In the discussion, teachers will 
be able to. share how they reacted to the consultants. V 

Date Collection Procedures . 

A(l) . Survey at the end of the year. • , .-> 
. A(2) The data should be collected by administrators following, the activ- 
ity in written or verbal -form. 

The data should be collected prior to the activity and also after a 'given • 
period of time in which an attitude change "may" be developed by the new 
staff member in working with her students. (3 » months later or even at th* 
end of the school year) 

A{3 and 4) Immediately after the activities by the administrators of *he 
program* *. . v 

B(l) After workshop — questionnaire — teacher, ^ 

6(2) This data should be given to the administrator (wrttjen evaluation) 
and'the other new staff members (verbal evaluation) as soon as possible fol- 
lowing the visitation in order to be of benefit to those others who wish to mate 
use. of (he organization for their teaching area. 

8(3) The outcome will be assessed after the consultants have visited the 
teachers. Also, the outcome might also be assessed whefh the consultants 
actually come into the classroom to address the studejits concerning , their 
Work. Teachers might report back to th* administrators concerning the recep- . 
.tion given by the students to the consultants. * 

PROGRAM GOAL" 

#11 Teachers will be aware' of the philosophy, rules, and regulations of 
the district. . * ■ . i ■» 

DISTRICT PROGRAM OBJECTIVE 

1. The teacher will become familiar with the" philosophy of the district 
and his school. * 

2. The teacher will become familiar with the guidelines governing the 

district. 4 , ■■ 

OUTCOME ... , 

The teacher will know what professional agencies 9 serve him, what- the 
freedoms and restraints are in the system and where to find information on 
the philosophy and regulations. • a 

PROGRAM DESIGN 

Suggested Activities 

I. The Principal end Counselor will meet with first year teachers to dis- 
cuss the philosophy, rules* and regulations of the school. •' _ 

Then e representative, of the district will meet with all first yeer teachers 
to discuss the philosophy of the district* 
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2. A representative from S.E.A. will meet with first year teachers and 
will discuss guidelines, rules, and regulations of the district.- * ^ ■ 

A representative from the district will meet with ftrst year teachers and 
will discuss guidelines, rules t and regulations of the district. 

Resources: Needed. o 

1. Principal, Counselor, and representative from district. 

2. S.EA. representative and district representative. 

Facilities * t . 

1. Specified school building. - 

2. Specified schooUbuilding. 

Staff Tim* 

1. One evening meeting during pre-school workshop. , * 

2. During'p're-school workshop. - » 

, EVALUATION STRATEGY 

Assessment Procedures - . " ~'„ . 

1. Have a P.C.I. Survey administered. 

2. Administer P.O. Survey. 

Data Collection Procedures „ 

1. Central Office. 

2. Central Office. 

PROGRAM GOAL 

#12 Teachers will be knowledgeable about district testing program? 
(educational and psychological) and possess the ability to use test results ;in 
their own teaching situation. 

DISTRICT PROGRAM OBJECTIVE 

The teacher will be familiar with and demonstrate the ability to administer, 
apply, and interpret various testing devices. 

I . OUTCOME . 

Given the need to test students, the teacher will efficiently administer the 
testing device and will show practical interpretation of the results in relation 
to the students. • 

PROGRAM DESIGN 

SM * 5 This^snoui? , be , held around November and it should take about one full 

evening period. • ,. . 

I, For first part of evening, have a psychologist in for open discussion 
on facts about psychological testing, various reasons why testing should take 
place and how to handle test results. 
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2. Have district personnel in 'for second part of evening. They shoutf 
be kriowledgeable about educational testing* procedure used in District flbo. 
They should use concrete facts. * . # . . ' • 

3. Mention should be-made of availability of the following book. Mental 
Measurements Yearbook" edited by Oscar Kriso* Buros. , 

'.to * '■ * " « 

Resources Needed " ' „/ , 

' I. Sample copies of -Standford, Otis Lennon, Metropolitan and District 
#186 psychological test forms. ° . . ». \ 

2. Sample copies of the above test results, * _ • ' 

• 3. Qualified personnel for explanation, interpreting ond^applying. of 
< test resujts to the individual child. . f I" . 

4. Copy of "Mental Measurements Yearbook". . ^ ' ; . 

Facilities \ * . :;..* .•' ' y 

Grant Middle School or regular meeting pjace. . . 

Staff Time \ . 
One 4ay planning, one evening of class time. 

\ EVALUATION STRATEGY 

Assessment Procedures' * 

Oral evaluation* done in three sessions according to grade level^ 

1. Elementary, o^scussion group. 

2. Middle school discussion groiip v * a . 

3. High school discussion group. • ' 

Data Collection Procedure* 

Evaluation will be done orally at the end of class period. 

PROGRAM GOAL 

#13 The district will provide opportunities for continued growth in teach- 
er's area of specialization; . • 

DISTRICT PROGRAM OBJECTIVE 

The district shall provide opportunities for additional teacbej training 
and Specialization in all areas of curriculum through, various types of . nserv.ee 
training. 

'" OUTCOME 

The teacher, after receiving training, will become more competent Jn his/ 
her field and be able to demonstrate their improved; competency. 
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- . PROGRAM DESIGN f U -' 

Suggested Activities " » 

1. Inservice workshops workshops will introduce innovations In the 
teachers' curriculum areas. 

2. Released time for observations — inter, intra within District #J86 
and otherdistricts. . e • • *V 
* 3. Central Office Staff to .compile a list of courses and workshops being 
offered by curriculum areas, from universities within the immediate commuting 
distances. . ' * 

'4. . Notification to teachers of special workshops being offered throughout* 
geographical area. (Send to teachers in subject areas involved in addition to 
posting on bulletin boards. 

' 5. The teachers shall be Informed of district training opportunities 
available. 

. 6. Development of a specific bulletin board in each school for posting 
of workshop, course and seminar opportunities. - 

Resources Needed 

U^isfrfct staff, OSPI consultants, equipment and materials pertinent 
workshop. 

2. Substitutes. . 

3. District staff members to compile list, paper.and office equipment. 

4. Central office staff and pedple (teachers) from areas of specialization. 

5. Central office staff. 
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Facilities * 

|. Within facilities where workshops are conducted. 

2. Determined by observation. 

3^ Central office. * 

4. Schools or outside school district. " 

5. Central Office Staff and Building Principals. 

6. Central Office Staff. 

Staff Time 

1. Dependent on number of workshops. 

2. Determined by funds availablethrough the district. 
-~ 3. Cannot de^rrnjnMfipresOTT^ 

5. Minimal amount of time. 

6. Minimal amount of time. 

40 
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EVALUATION STRATEGY 

Assessment Procedures 

I. Improved competency will be demonstrated .in earned hours of credit. 
2.. Teacher will gairt an increased degree of self-confidqnce in handling 
subject matter which should be reflected in her evaluation by superior. 

3. A better evaluation by principal during, regular observations. 

4. Teacher shall write a Sort paragraph describing what* she gained 
front a course. 

Data Collection Procedures 

Upon completion ^ course or workshop. Written summary by teacher 

involved, evaluations during year by immediate supervisor. 

■ ■ ' . * , 

PROGRAM GpAL ' 

eJI4 Teachers will be able to enhance the creativity of theif pupils. 

" DISTRICT PROGRAM OBJECTIVE \ 

1. Ihe teacher will recognize opportunities for creativity within the 
curriculum. 

2. The teacher will afford opportunities for the development of per- 
sonal interests. 

3. The teacher will provide teacher-directed activities which explore, 
the various aspects of creativity. 

• OUTCOME " 

* . . 

1. Given the opportunity In curriculum, the teacher will include activi- 
ties which permit, freedom of expression, flexibility, fluency And originality in 
all academic ^feas. ,« 

2. Given opportunities for various learning experiences, the teacher will 
allow flexibility of scheduling to . permit the development of personal interests. 

3. Given the opportunity in curriculum, the teacher will include activi- 
ties which permit freedom of expression, flexibility, fluency, and originality. 

PROGRAM DESIGN 

Suggested Activities / 

I. Workshop to present as many available topics for creativity stimu* 
latlon as possible within the classroom.. Some suggested topics: 

a. Creative writing. • % 

b. Creative dramatics. 

c. Creative music. 
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d. Creative art. 

e. Simulation games. 

f. Brainstorming covering: 

iN no evaluation of any kind allowed in a thinking-up, session. 
2. all are encouraged to think of as wild of ideas as possible, 
3* quality of ideas is encouraged. . 

4. everyone is encouraged to build upon each others ideas 
and offer criticism. ■ . • 

2. Present the fit's* year teacher some various' creativity tests to be 
used ih their classrooms: tesfs. for fluency, elaborateness, originality and 
flexibility of the individual. Torrance Tesh of Creative Thinking and Minnesota 
Tests of Creative Thinking and Writing by Kaoru Yamamoto. 

, Hold a workshop to introduce and possibly observe various methods of 
enhancing hurtian development which will also be a method for the teacher 
to retognize personal interests of his students. Suggested program: "Methods 
On Human Development." • 

3. Hold a workshop which would cover several aspects of how to rec- 
ognize creativity fn relationship to instructional media and curriculum. 

(a) Problems in teaching creativity: The discussion should offer sug- 
gestions as to how to teach more imaginatively and also to promote through 
teaching the development of creative skills and creative attitudes. V 
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What has to be learned. 
What it takes to become creative. 

Describe which contributing qualities respond best to training. 
How to consider individual aspects of Developmental skills. 
Training should be general rather than specific. 
Discussion of existing instructional materials and how if possible, they can 
*beused for creativity. 

Use of films and television for creative teaching. 

How you can use instructional media in teaching for creativity in the arts; 

Retoifreei Needed » 

1. Mrs. E. Small — staff consultant on creativity. Anit* Walhbam — 
Maralee Lindley — Talent development, District #1 86. 

2. Torrence tests and consultant. Minnesota tests and consultant. Mrs. 
E. Small, District staff personnel on creativity. Human development programs 
— consultant (such as one suggested above), 

° 3. Reference to "Instructional Media and Creativity" by Wiley District 
consultant — Mrs. E. Small. 

Facilities. 

* I. Any Area. 
2. 4 Any Area. , 
,3. Any Area. • • . 
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Staff Tim* 

! I. 60-90 minutes. t , 

2. Two 60 minute sessions. I . 
1 60-90 minute workshops. 0 

EVALUATION STRATEGY 

Assessment Procedures / 

1 . Participants evaluate +h< > program by an evaluation .sheet focusing on 
the major strengths of the creativity workshop. / 

' Workshop staff could observe creative activities brought into the class- 
room by the teacher participants as a res>ilt\>f the workshop. / ' * , 

2. Use of creativity test results in classroom to enhance the teachers 
opportunities to develop personal interests. . / 

Workshop 'staff xoutd determine the value of the/iession by promoting 
positive or negative reactions J6 the "Magic Circle" method. , 

3. Teachers will write/ report and .becbmelhvolved In discussions on 
creative activities done in her classroom environme/ft. 

Data Collection Procedures , 

1. This evaluatio/can be taken at the/onclusion of the creativity work- 
shop by the resource nfersons. / „ « • „ 

Resource persons could observe claisrooms in which creative activities 
are taking place. (This should be done/after the conclusion of the, workshop. 

Resource persons should duplicotecreative activities done by each teacher 
and distribute these to participants/ 

2. The teacher will collect/results and apply them to the personal in- 
terests of her students after^Ke creativity test has been administered and 

8C ° r At the conclusion of the workshop, the resource persons conduct informal 
discussion to "The- Method In Human Development." . 

3. This ivaluatiojf can be taken at the conclusion of the creativity work- 
shop by the resource personr. ... 

' Resource persons could observe classrooms in which creative activities are 
taking place. This should be done after the conclusion of the workshop. 

PROGRAM GOAL 

#15 The district will provide alternative evaluation procedures designed 
to enhance the professional growth of teachers. 

DISTRICT PROGRAM OBJECTIVE ■ 

The district will make*vailable methods of evaluation which are designed 
for the exclude use of the teacher. 
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» OUTCOME 

* ■ « 

The teacher will be given the opportunity to choose the method(s) of 
evaluation and apply it to best fit her/his needs. . -> ' 

PROGRAM DESIGN 

Suggested Activities 

1. Video-taping — the teacher will have available upon request the 
opportunity to make a video-tape of her classroom and an expert to go over 
it and critique it with her. She may need to record a behavior problem while 
it is in process in order to get a second opinion on how to handle it. 

2. Student questionnaires — a consultant from the district, i.e. Dr. James 
Nighswander, will introduce various forms of student evaluations of teachers. 
An emphasis will be stressed on getting the most effective evaluation for the 
teacher to use. Special -help will be needed for teachers with an unusual teach- 
ing situation where a standard form will not be applicable. >' Possibly a separate 
time could be set aside for these teachers with the help of the consultant. 
The consultant should offer evaluation suggestions for different times of the 
year, teaching methods, attitudes, skills, relationships, interesting class, relevancy 
of material, etc. Consultants should also explain , and be available to suggest 
what the outcomes of the evaluation for the teacher will be. 

Resources Needed 

1 . Video-taping equipment and a person to critique it. 
»2. r District consultants. Different types of evaluations. 

Facilities \ 

I • In the teacher's classroom. 

2. Group presentation can take place in any targe area. Individual help 
could be by appointment or specific time made available during group pre- 
sentation. . ✓ * 

Staff Time 

I • Regular school time. 

2. Group 2-3 hours — after school. Appointment time as needed — pos- 
sibl) release time could be given. 

EVALUATION STRATEGY 

Assessment Procedures 

f. The teacher will critique the video-tape and implement end apply 
measures to correct the target problem. In the future, another video-tape 
should be made and critiqued to see if the problem has been solved. 
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2. Evaluation will be w/itten to be. given to consultant and to district. . 
Group will have an evaluation by discussion on how they might best use 
content given. % j 

Data Collection "Procedures 

* J. By the teacher at her request. 

2. When: directly after activity. How: by questionnaire. By: district. 

PROGRAM GOAL 

- #16 teachers will possess an understanding of the organizational structure 
of the district. 

* < DISTRICT PROGRAM OBJECTIVE 

A. The teacher will be knowledgeable of the administrative 'personnel 
and their functions within his school. 

' • B. The teacher will become familiar with the administrative organize- 
.tional chart. ' 

OUTCOME 

Given a situation in which a teacher needs outside assistance the teacher 
will know who to contact for specific services within the school. 

PROGRAM DESIGN 

Suggested Activities 

A. Assistant principals will meet with .their respective first year teachers 
_to discuss the functions of the chain of command within their school. 

B. A district representative will meet with first year teachers to discuss 
the administrative personnel and their functions within the district. 

Resources Needed 

A. ' Assistant principals. 

B. District representatives. 

Facilities 

A. Specified building. 

B. Specified building. 

* * • ■ , 

Staff Time * 

A. One evening meeting. 

B. One evening meeting. -,«... 
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EVALUATION STRATEGY , 

Auestment Procedures 

A. Given the hypothetical problems, the teacker will be asjced who to 
contact for the solution 'of the problem. 

B. At a later date a survey sheet will be administered in which -teachers 
will be asked to state situations where administrative assistance was needed, 
whether or not the need was resolved, and who the need was resolved by. 

Data Collection Procedures 

A. Central Office. , 

B. Central Office. 

4 . PROGRAM GOAL 

#17 .Teachers will be aware of the professional code of ethics and 
existing professional organizations. *' .^ r - ^'k^ i ' 

DISTRICT PROgISaIvI OBJECTIVE 

TeacKers should become familiar with the professional code of ethics and 
existing professional organizations (NEA, IEA, SEA, Nf-T) including their philos- 
•ophiei, functions and legAl aspects. v * 

OUTCOME 

1. After becoming aware of the code of ethics, the teacher should 
perform in a mature, ethical manner with his colleagues and? students. v 

2. After becoming aware of the benefits of the various-existing, profes- 
sional organizations, the teacher will decide whether or not to join and male* 
use of these benefits. 

PROGRAM DESIGN 

Suggested Activities 

Activity should ocour early in the school year. 

(Large group) Have a representative from SEA and from SFT in a forum 
to discuss philosophies, functions, legal services, fees, magazines, and profes- 
sional information, etc. . > 

Discuss and review a handout on the professional code of ethics. 

(Small Group) Discuss the behaviors suggested in the code of ethics and 
the possible problems and benefits of carrying out the behaviors. 

Discuss the legal aspects related to a teaching role. 

Review and become familiar with journals and magazines on education, 
including special areas. 

Individuals may set up independent activities to accomplish the objec- 
tives stated. 



Resources Needed 

Representatives from SEA and SFT. 
Handouts of code of ethics. 
Professional magazines and journals. 

'Facilities ■ 

Any place except Grant, large enough to accommodate the total large 
group and also allow for small groups. 

Staff Time 

EVALUATION STRATEGY 

Assessment Procedures / ' 

After forom. small groups will discuss value of the activities. 

Oata Collection Procedures 

An EPDA Staff person will be a member of the smell group discussions 
and make a subjective, orr-the-spot observation to determine the degree of 
group comprehension of information gained from the activities. 

PROGRAM GOAL 

#18 Teachers will be aware of the resources and services available to 
them in the community. 

DISTRICT PROGRAM OBJECTIVE 

The teacher will become aware of those resources end services which will 
contribute to his/her educational progrem. 

OUTCOME 

After becoming aware of the*e resources and services, she shall compile, 
-maintain, and update a file of these materials for personal u' * and for enhance- 
St of classroom activities. After using this file dunn* school year the 
Set shall rate and turn in to the district, for updat.ng of community re- 
source list. She shall submit any new resource: she has used. 

/PROGRAM DESIGN 

Suggested Activities 

At a pre-school inservice workshop, new teachers should be presented a 
li*t of available services and resource people within the community that they 
can call upon to contribute to their educational programs. 
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At pre-schbql workshop, incorporate a bus trip throughout the city point* 
x ing out community resource service areas. 

\ Give a slide presentation to beginning teachers showing community re- 
sources and services. : ' 

\Have Chamber of Commerce Directory of Businesses available for 

teacher's use. u < 

\ ' * 1 

Resources Needed 

This list should be compiled by the Central Office, master or experienced 

teachers should be allowed input. 

Slides, slide projector (Instructional Materials Center); 

Bus, guide, insurance. 

Contact Director of Chamber of Cpmmerca and obtain book. 
Facilities 

* At pre-school workshop. * 

Staff Time * 

Cannot determine time required. , P ; 

After preparation, presentation itself should be contained within one hour. 
Two to three hours. „ \ ». 

No staff time needed. . 

EVALUATION STRATEGY 

Assessment Procedures 

At the end of the school year, the teacher shall submit a lift of resources 
used and the evaluation of those resources to the district for incorporation 
into theumaster community resource list. 

Data Collection P/ocedures . 

The District will compile the list from teachef Input. .\ 
/ The assessment will be made at the end of each year by a Community 
Resource Critique submitted by teachers. ^ 

PROGRAM GOAL 

</ #19 * Teachers will understand the process involved in implementing 
change and be provided with 'opportunities to initiate change. * 

DISTRICT PROGRAM OBJECTIVE 

1. The teacher will be able to deduce that a need for chenqe exists. 

2. 'fne teacher will be able to formulate end evaluate alternatives to 
fulfill needs* 

3. TheN^eacher will be able to implement acceptable changes. 
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OUTCOME 

I. Given an unsatisfactory situation, the teacher will analyze the prob- 
lem and fist the needs for change. \ 

„' 2. Having deduced that the need forVhange exists, the teacher will be 
able, to formulate and list alternatives and Evaluate them in the terms for 
fulfilling the need for change. \ 

3. Having sejected an alternative which fulfills the need, the teacher 
will be able to incorporate the change into the program or structure. 

•PROGRAM • DESIGN 

Suggested Activities 

|. An in-the-school session on rules, regulations, thoughts and policies} 
early, in the school year, all teachers in the school shouldNhave, or include in 
another program, a session on the rules and regulations cla>jfication :»nd sug- 
gestions. This would be a time for the new teacher to becdme familiar with 
the rules, and for older teachers to bring up complaints or suggestions. An 
outcome of this meeting might be the formation of a griev$nce\or rules com- 

1 ""^The development of a form for first year teachers which wod|d contain: 
What is your Ideal Classroom? Why isn't your class like your Idea]? What 
changes can you make alone? What changes do you need Up witt? This 
would be filled out in the second or third month of school. Time would then 
be allowed for making changes. Help will be provided if possible. Jylaybe 
an airing of desired changes within the first year teachers group with suggest 
tions and evaluation would be possible. 

2. Development of an inter-school committee to help teachers in for- 
mulating and evaluating changes. A group of peers who would be available 
on a consultant basis. . 

Observation by the teacher in other schools to see . how problems are 

^Brainstorming session with peers where teachers could discuss needs, 

alternatives, ideas, etc. ^ . • , ... 

Development of an Evaluation Questionnaire or checklist which would 
question the long and short range effects of changes. Also the need. 

3. A meeting oi> buz* session with principals to discuss alternatives, 
needs, and ideas on change. Also discuss avenues for implementing changes 

by m Rcle a piaying — teachers acting out hypothetical situation on implement- 
ing changes. Roles wouldlinclude administration, teachers and staff. Teacher 
might assume a supporting non-commital or non-supportiye role. Objective 
would be to demonstrate- effects of change and peoples feeling toward 
changes. This also would) be a time to, evaluate role reaction* to specific 
changes. * ./• 

49 



ERIC 



50 



Development of an inter-school committee of teachers who would evaluate 
proposed changes and suggest persons to contact. 

Resources Needed 

1 . Number one will be in school-teacher meeting type, development of 
questionnaire either by consultant or staff or first year teacher. Materials 
would be the questionnaire. Time need to administer and discuss outcomes. 

2. Five or six volunteer teachers, time for observations — substitutes, 
people for a group meeting, staff or consultants to devise a questionnaire 
or checklist. , i 

3. Principals-teachers, teachers group-roles (written), five or six volunteer 
teachers. 

Facilities 1 

1. One in the school, in a group meeting of first year teachers at a 
central meeting place. mm ' \ 

2. Small meeting place, in the schools, central ' meeting place, in the 
school. , 

3. Central meeting place, small meeting place — home, school, etc. 

7 

Staff Time 

1 . 30-45 minutes, time to develop questionnaire, time to administer and 
discuss. " ■ ' r 

2. On 6 consultant basis, one half up to several days for one tea&her 
to observe, 1-2 hours for group meeting. e? 

3. One to two hours on a consultant basis. 

EVALUATION STRATEGY 

Assessment Procedures 

1. The amount of use the committee receives. The success of the people 
in helping. 

The teacher success of developing alternatives. Observations. 
Amount of ideas generate changes implemented teachers feelings. ^ 
Amount of use the questionnaire receives. The success of changes im- 
plemented. — ^ 

2. Ideqs generated. Teachers-principals feelings, use of the committee, 
its ability to help, success of teachers. , . 

3. One evaluation would be on the success of first year teacher in know- 
ing and understanding rules. These would be based on formal and informal 
observation of the principals. A second evaluation would be based on obser- 
vation and on the ability of teacher to decide on changes. The amount of use 
the form receives, success of form in helping with changes. 

SO 




Data Collection Procedures ; 

The principal and staff of the school during the school year, people 
-holding meeting, the teacher themselves at the time of meeting, and in near 
future. 

PROGRAM GOAL ' 

#20 Teachers will develop an awareness of the career education concept 
acquire skills in relating subject matter to careers. 



and acquire 



DISTRICT PROGRAM OBJECTIVE 



The teacher will develop skills in the application of teaching techniques 
in career education. 

OUTCOME ' 

The teacher will be able, to relate curriculum to career opportunities by 
the technique of interviewing, role playing, reading, etc. 

PROGRAM DESIGN 

Suggested Activities , . , 

I. Have Dr. Dugger from Peoria come in (same program he gave this 
year, not as much introduction - the slide presentation was excellent) (effec 
tive teacher methods used in career orientation). 

2 A specialist in the teacher's area of .specialization (exampfe: English 
teacher would have a journalist or a writer) would come to instruct the teacher 
on the specific careers applicable to the areas. The teacher would then be 

. able to use this information in the classroom for presentation to the students. 

3 Visitations — the teacher interested in seeing career education in 
progress will visit a pilot school in which the new techniques are being exten- 
lively used (in Springfield or any recommended district). Through this observe- 
tion she should be prepared to introduce these techniques into her classroom. 

4 Consultants from District #1 86 in-the vocational career area will make 
a presentation to all of the first year teachers as ; to the present program. 
An emphasis will be placed not only on program but how all teachers could 
prepare their students for entering into, such a program After initial presenta- 
tion activities which mignt follow up Wbuld be I) visiting specific vocational 
areas, 2) discussion with students, 3) discussion with several community people 
who* did participate in the vocational program. 

Resources Needed.. , 

I. Dr. Dugger, slide projector, screen, microphone. 
. 2.' Outside consultant from the community actually practicing a career 
related to the teacher's area of specialfcation. 
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3. Substitute for the day to take the teachers class. Camera for purpose 
of taking slides or pictures in order to, share the records of what happened, 
with other staff. 

4; District staff, consultants will be used from the district. AH other 
resources V/ould vary from activity. Orte^ advantage here wpuld be the fact 
that the resource people would not cost money. ^ 

Facilities * 

1. Lecture room (music room at Grant Middle School). , 

2. Any assigned rooms large enough for the consultant and the teachers 
involved. - . ' 

3. Will take place wherever teacher's clashes is an observation sita.^ 

4. Facility would vary also in the area of the number of inservlc/peciple 
and which activity. ^ • 

Staff Time ' • > 

1. An hour devoted to career education and an hour for question and 
answer session. \ 

2. One half day session before school begins or later oh ^during the 
year when a workshop could b6 held. 

3* A full clasV^oy to travel to the observation and return. 

4. Initial presentation will take about 2-3 hours. The time for the initial 
presentation will take place after school. 

EVALUATION STRATEGY 

Assessment Procedures 

1. By questionnaire about information gained, ideas gathers. Pre- 
questionnaire (before Dr. Dugger); po&questionnaire (after Or. Dugger) to 
be filled out by the teachers. 

2. Two evaluation forms would be used. One would be filled out im- 
mediately following the session with the consultant* Another would be filled 
out later on during the year to see if the techniques discussed by the con- 
sultant have actually beqn used by the teachers in the teaching of careers. 

3. Written report \to program directors as to what took place ind its 
value to your needs. 

4. Initial Presentation — written evaluation, discussion. 

5. The teacher while in the process of using career education techniques 
will be vicJeo-taped. Following the taping session the teacher and an expert 
on career education will review the tape to sttrif she is using effective career 
education techniques. * * 
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Data Collection Procedures s 

1. By teachers^ 

2. By the administrators of the evaluation form immediately following 
the session. The other forms would be mailed to the teaches and returned 
by the teachervat a regular meeting or filled out during one of the regular 
meetings. j „ 

3. To be collected by administrators of program *irf writing within a 
week after the objeVvation. 

4. Whan — directly after presentation, how— by question evaluation 
and discussion, who — by district. 

Data should be given nof onjy to participants but also consultants, .etc. 

PROGRAM GOAL 

#21 Teachers will familiarize themselves with the Action Goals for 
» the 70s. 

DISTRICT -PROGRAM OBJECTIVE 

• i 

Teacher will become knowledgeable of the content of the Action Goals 
for the 70s relative to his teaching field. 

OUTCOME 

A teacher will direct his program in compliance with the Action Goals 
for the 70s as related to his teaching field. 

PROGRAM DESIGN 

Suggested Activities 

Panel of Representatives from OSPI will meet with beginning teachers 
to discuss Action Goals for the 70s. At conclusion of £anel, meeting will 
dismiss into small groups for group discussion. ^ 

Resources Needed 

OSPI Representatives — several. 

Facilities 

At a specified building. c 

Staff Time 

One evening meeting, 

mc 'si ... 



EVALUATION STRATEGY 

Assessment Procedures ' 

|\ f CI — Personal Classification Indicator — including open ended com* 
ments on reasons concerning satisfaction or dissatisfaction. 

2. At the end of the year, a survey will be given stating how the Action 
Goals for the 70s have been used m thoif teaching field, 

3. Another choice might be to have data sheet where Action Goals 
for the 70s are checked off when completed, \ 

Data Collection Procedures # 

Central office staff will designate who will be responsible for collection 
and tabulation of data at conclusion of meeting. . , 
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APPENDIX A 
OBJECTIVES ASSESSED FOR THIS REPORT 

* 

EPDA ASSESSMENT PACKET 
, 'V .. APPENDIX 

OblecHves Assessed by Each Item 

SKILtS * OBJECTIVES 

Item I - Given a cjass in any content of at least 20 students, the teacher will • 
conduct a class lesson built around the discussion technique that will 
. elicit preparation by at least 75% of the class. 

The teacher will demdnstrate positive reinforcement by smiling, nod- 
ding, saying yes., gdod. etc.. to each student within one 30 minute 
lesson. , 

Item 2 The teacher will provide for cooperative student planning in *he class- 
room utilizing technique of ttudent contracts or verbal commitments. - 
Item 3 The teacher will examine test items which reveal 50% failure and will 
determine if the item was misinterpreted, if the concept was not 
learned or if rephrasing is necessary. When identification is made, 
the test must either be rewritten or the'concept must be retaught and 
- tho students must be retested for the next presentation. . * 
Item 4 The teacher will become familiar with the home situation of at least 
one student through home visitation, parent consuttation. visiting with 
special personnel and/or through autobiographical writings. . 
*em 5 Given a class of -thirty studenfs the teacher will Identify at least one* 
Student who should be referred to a social worker, psychologist, 
counselor, speech teacher, nurse, learning Usability teacher, reading 
specialist, or physical therapist. The specialist must agree that the cWld 
is a candidate for special- services. . ' 

Item 6 To demonstrate his understanding of audio visual instructional materials, 
the teacher will create three original classroom AV aids and use them 
in three different lessons with the class. Two of three peers inust agree 
that the aids are relevant and original. 
.Item 7 Given any familiar 16mm projector, the .teacher, in a classroom will 
• assemble, thread and focus tKe projector and have the sound set at 
the appropriate level within five minutes. 
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ATTITUDES OBJECTIVES ° 
Items 8, 9, and 10' 

I. Humanism , - 

A. The teacher will consistently demonstrate respect for and appreciation 
* of students as persons of worth by: .» 

i I. Willingness to listep in a non judgmental way*to student concerns as 
measured by the Teacher Evaluaticft Inventory (hereafter referred 
to as TEJ), item 20 with the majority of the students responding 
"^Iways True/ 1 . « 

2. Understanding Empathizing) the feelings ofc>the students as meas- 
ured by fhe D Tw/ 19,20 with the majority of the students responding 
•True Half of the time,* 

3. Maintaining confidentiality about student concerns (unless there is 
clear and JmminenLdanger to student, and/or others) as measured 

by the TEI/-2 Twith the majority of the students responding •'Always/ 1 

4. Sharing personal experiences with students as pleasured by the 
TEiy 1 7 with the 'majority of the student? responding "True Most 

♦ of the Time." • 

B. The Teacher will demonstrate a sense of humor and balance by: 

L Willingness^ to laugh at self as measured By the Masrep Teacher 
Evaluation Instrument (hereafter referred to as MTEI), item I. "Most 
. of the Time/' . 

2.^ fyhiLits a sense of humor by making use of "jokes" or ^comical 
situations as measured by the TEI/16, 18 with a majorfty of the 
students responding "True Half of the Time/' 

C. Given situations where patience is required, the teacher will consistently 
exhibit patienqp as measured by a composite score of 20 on TEI/U5 
for each student. , 

# 

II. Individual Differences • * ■ 

A^ The teacher will demonstrate an acceptance of the uniqueness of 

"\ each individual by: ? . « 

I*" I. Providing opportunities and materials for creative expression in the 
areas of social interaction, leadership, the arts, etc. as measured by 
MTEI /4-7, "Most of the Time." 

2. Providing individual challenges thrqugh open classroom, individual 
conferences as measured by MTEI/8-10, "Most of the Time." 

3. Encouraging student opinion by listening and infjblementing student 
; communication and maintaining appropriate confidences as meas- 
ured by the TEl/20 withNthe majority of the students responding 
"Always Tru6." 
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4. Motivating students to increase, achievement levels as measured by 
theMTEI/ll-18,28. 

5. Responding to the individual without stereotyped responses with 
regard to sex, race, religion, or national origin as measured by the , 
TEI/6-1.0 with the majority of the students responding •'True Most 
of the Time" and by the Master Teacher Evaluation' Instrument 
(hereafter referred to as MTEI*), Items 5, 6. 

6. Conveying positive feedback to parents for purposes of prevention 

• as well as remediation as recorded on the MTEI/29 and TSEI/L 

III. flexibility 

A. Given a class situation, the teacher will demonstrate flexibility in teach- 
ing style by employing at least 6 different effective techniques during 
a two week period as recorded on the MTEI/18. 

B. Having observed student behavior and responses to activities, the 
teacher will demonstrate flexibility in dealing, with time and plans on a 
daily basis by changing plans in light of behavioral responses as meas- 
ured on the TEI/1 1-15 with a majority of the students responding "True 
Most of the Time." 

IV. Ltaming 

A* The teacher/ will demonstrate that learning is not limited to the class- 
room space and time by: (as recorded on MTEI/I3-I7). 

1 . Inviting resource people from the community to speak 

2. Discussing current events, personal experiences of stude'nts \ 

3. /Planning field trips 

,4. Bringing in supplementary materials , 

B; School Citizenship > ■• 

/ I. Given established school and classroom rules, the teacher will sub- 
scribe to the reciprocity of rules by adhering to them as measured 
by MTEI/23 "Most of the Time/ 1 > 

C. Personal 

1. The teacher will demonstrate his confidence and poise in .his role by; 

* A. Trying new ideas and techniques as measured by the MTEI/28. 
B. Speaking and acting comfortably in front of class as measured 

by MTEI/26, VMost of the Time." 

2. The teacher will demonstrate an ability to get along^with co-workers 
by: v " 

° A* Assisting and cooperating with co-workers as measured by 
MTEl/27, "Most of the Time." 




3. the teacher will demonstrate personal growth, through reading and 
subject matter preparation by: (Recorded on the TSEI/2-8) 

A. Reading at least. one book and one" periodical connected with 
the subject area. . '» • 

B. Discussing professional, literature with the master teacher (one 
bralk, one periodical). 

C. Implementing at least two ideas gained from professional read- 
ing, meetings, discussions, etc. 

}. Attending a professional meeting connected with the subject 
area. * 
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V. Non-Autocratic Relationships * . . ' 

A. Given the beginning of the school year or new class, the teacher will 
demonstrate that demftcratic procedures are used to determine class- 
room guidelines by: (as measured oh the MTEI/ 19-22, "Most of the* 
Time.") 

1. Determining with the students the classroom rules and relations. 

2. Periodically reviewing and evaluating the rules with students and 
revving them when necessary. 

3. Posting rules and regulations where students can easily refer to them.,, 

4. Emphasizing positive consequences of obeying # the classroom and 
school. , 

B. The teacher will demonstrate that students have some choice in class- 
room activities by: 

1. Providing opportunities for students to choose their own options 
as measured by MTEI/23, "Occasionally." 

Vk Professionalism _ 

A. Evaluation 

| t Having presented a lesson, the teacher will seek professional evalua- 
tion of teaching skills by asking the master 'teacher for advice and 
help' as recorded on the MTEI/24{ "Most of the Time." 

2. Giyen professional evaluation, the teacher will demonstrate a will- 
" ingness to change, by attempting to implement the advice of the 

master teacher and /or cHange classroom methods and policies as 
recorded on the MTEI/23 "Most of the Time." c 
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APPENDIX B 
KNOWLEDGE OBJECTIVES* 

The following statements have been placed in rank order of importance 
and/or value according to the consensus of the workshop of teachers and 
administrators. They are cross indexed with competencies in both the attitude 
and skills area. For instance the knowledge item ranked 3 is cross, referenced 
to attitude I A?' The item ranked 4 is cross referenced to skills teaching 
strategies 2.5. • > •> 

In -actuality, the university should assume the responsibility for assessing 
the following knowledge 1 objectives prior to the student teaching experience. 
For examplo, the student teacher's previous course content could have included 
an experience whereby the first ranked knowledge objective was broken dowp 
and written behaviorally in the following manner and the competency assessed 
by the appropriate university staff member. 

After having completed the required and elective education courses pre- 
scribed by their departments the student teacher will: 

Knowledge Chaek Urf 

ML I. Demonstrate awareness, respect and appreciation « 
for each child as a unique individual. Attitudes I 

ML 2. Be able to demonstrate written or verbally, in- 
structions in behavioral objective language for *• 
a complete school, day. • * 

ML 3. Demonstrate knowledge of human growth arid 

. development by establishing achievement levels ' ; 

commensurate with the student's capabilities. 

. Attitudes IIB. - • " 1 ✓ " 

■ « 

ML 4. Demonstrate,, a knowledge of "readiness" and 

the following sequential maturity levels in rela- , 
tion to the area of specialisation. 

ML- 5. Exhibit knowledge that flexibility in the use of t 
the lesson plans be adapted to the- classroom 
climate. Attitude III. 

♦Arbitrarily defined acknowledge In: (•)*' child development! (b) Interperional relations *(e) com. 
SB »k III" (d clawoom program! and. In aeneral thdie hnowledgel eomponenti related to 
content and utually enocleted with • teecher education program. ^ ^ • 
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Knowledge 

i 

ML 6. Demonstrate knowledge of how to recognize 
emotional attitudes and their fluctuation. Atti- 
tude IA 2. 

ML 7. Compose a statement of the use of the four- 
teen teaching methods and approaches listed irt 
SHIIsTSI. 

ML 8. Express a v knowledge of classroom management 
to the satisfaction of the master teacher Skills 
CM I 

ML 9. Prepare a presentation of a procedure for en- 
couraging students to become independent learn- 
ers. Attitudes IIB 4, IVB. 

ML 10. Exhibit knowledge of 'the simple, practical meth- 
ods for detecting physical disabilities, as well as, 
relating the knowlc^je of alternative practices 
to use when compensating for detected disabili- 
ties such as learning, physical, and perceptual. 
Skills NA 3 and Attitudes II. 

ML II. Cite reasons for preparing lesson plans integrat- 
ing other disciplines, particutarly those to ad- 
vance the culture, or. improve the physical and 
emotional state of the body. Attitude IIB, IV 
CD. (elementary requirement only). 

ML 12. Experience an actual opening day ojf school. 
(September experience) (Experiential). 

ML 13. Relate verbally and in writing in behavioral ob- 
jective language the specific techniques and 
strategies of achievement in an inter-group re- 
* lation. . * 

• 

ML 14. Exhibit the knowledge of current innovative 
practices and demonstrate the ability to evaluate 
r ond compare these with previous programs and 
incorporate into a personal teaching style. 

ML 15. Demonstrate a sensitive awareness of individual 
differences within the majority and minority 
groups.. 
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Knowledge 

ML 16. Demonstrate the ability to develop an original 
or new idea into the classrodm situation. Skills 
AVI. 

ML 17. Discuss how to integrate Bloom'.s Taxonomy, both 
the Affective and Cognitive Domain, into' iden* 
tifying and developing questioning, techniques. 
^ Skills CM I. 

ML 18. Identify four reporting and evaluating tech- 
niques as they relate to pupil achievement, 

ML 19. Compare the types and values of educational 
media available ip relation to utilization in speci- 
fic classroom situations. Skill AV 2*5. ; 

ML 20. Explain the peer group relationships arjd describe * 
when and why they are' more important than 
adult relationships. , 

! 

ML/21. The student teacher is able to locjate at the 
master teacher's discretion information about a 
student from available records suclj as cumula- 
tive folders, health records, or othel* school rec- 
ords. See 43 and MS. ■ 4 

' I 

ML 22' Relate the importance of proper j testing pro- 
cedure^and the necessity for consistency in their 
administration. « j 

ML 23. Interpret the significance of available diagnostic m 
and standardized tests ^nd apply (these test re- ... 
suits to class Jesson planning. j 

I . • * 

ML 24. remonstrate the ability to Use a forking vocab- 
ulary of educational terms, i.e. nbn-graded. un- 
graded, etc., and comparable laytnfin terms. M 

ML 25. Display a knowledge of community resources ap- 
plicable to the student teachdr in the area of 
concentration. 



ML 26. Demonstrate knowledge of techniques to. elicit 
extra-school interests Vfrom students. Attitudes 
KB 8 (Identified as- mo>e applicable, to Jr. and 
Sr. High School}. 



SKILLS OBJECTIVES* t 

The following teaching strategies, needs assessment (for teachers end 
students), audio-visual and classroom management skills were ranked on the 
basis of those demonstrable skills a (student) teacher should possess, 

Skills Check Usft 

I. Teaching Strategics 

DL I. After having a demonstration end explanation 
or learning module on the following tech- 
niques of instruction: discovery, value clarifi- 
cation, brainstorming, buzz sessions, group 
problem solving, simulation games, or role 
playing, inquiry, creativity, individualized in* 
struction, programmed instruction, contracting, 
open classroom, teafm teaching, videotaping; 
the teacher will .choose 7 of the 14 strategics 
or technique? during the student teaching A 
quarter aqd use them before a class with 80% \ ' 
of the students participating^ ' \ 

DL 2. The teacher .will daily demonstrate positive 
"reinforcement by smiling, nodding, saying yes, 
good, etc*, to each student according to his 
needs and measured by MTE 12. 

„DL 3. The teacher will provide for cooperative stu- 
dent-teacher planning in the classroom utiliz* 
ing techniques of student contracts, or verbal 
commitment, or individualized instruction to 0 
achieve specified course objectives as assessed 
by the supervising teacher* 

DL 4. In planning and implementing a unit of study 
the teacher will organize and provide supple* 
mentary optional activities relating to the unit 
that each student could successfully complete. 

DL S. Given a unit of study, the teacher will prepare 
5 questions using three different questioning 
techniques appropriate for the ability level of 
students. (Using Saunders criteria, for example). 



•Arbitrarily defined es skills In: (a) teaching strategies; (b) needs Assessment for teachers; (c) 
essessment for students: (d) media: (e)) clessroom menagement, 
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Skills Check Ust 

DL 6. G^ven a class in any content area with at 
least 20 students, the teacher will conduct a 
class lesson built around the discussion tech- 
nique that will elicit participation by at least 
75% of the class when applicable. ' 

ML 7. Given a multidisciplinary unit of instruction, 
the teacher will cooperatively plan and imple- 
ment with a teacher from another discipline 
and/or a parent or community resource per- 
* son to enrich and clarify the unit of instruc- 
tion. (Experiential). 

DL 8. After, being exposed to a unit of th^ kinesthe- 
tic approach to learning, the teacher will use 
qt least three senses in a lesson presentation 
which dibits 80% class parties tion. (Identi- 
fied as K-6 objective). 7 

. . ■ i.i 

DL 9. Given the use of a vided tape, audio recorder, ( 
. or an agreed upon technique, the teacher will 
prepare a written analysis of his behavior ac- 
cording to the Flanders Interaction Analysis or 
spme comparable instrument* The student 
teacher must achieve a four to one ratio of 
jndirectieaching behavior. 

DL 10. Given-4Minit of instruction, the 'teacher will 
plan a relevant field trip, when applicable, that 
incorporates the major steps of a properly 
planned and executed field trip. 

DL II. Having identified a selection of school and 
community activities and community publica- 
tions, and having attended school activities 
normally attended by full-time teachers in the 
• school district, and several community events, 
charitable and service activities, etc., the 
teacher .will prepare and present a short unit 
of instruction based on knowledge of the com- 
munity gained by participation in such activi- - 
ties. Two of three peers must agree that the 
unit is accurate and valuable to students in 
that community. § 
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Skills v 

II. Needs Assessment for Teachers 

DL I . . Given a video tape, audio recorder or other 
agreed upon techniques, the teacher will iden- 
tify his five strengths and five weaknesses and 
will make written <plans to, modify procedures, • 
sequences, and activities to enhance the 
strengths and overcome the weaknesses as 
t determined cooperatively by the student 
teacher and the paster teacher. - * 

DL 2. The teaclier will examine test items which re* 
veal 50% failure; assess the reason(s), such as 
* poor phrasing.^misinterpretation or non-learn- 
ing, or teacher intent; and take the appro- 
priate measures* to correct the situation, such 
as reteaching, retesting, or rewording, if 
necessary. 

III. Needs Assessment for/Sty*-*"** 

DL I. Give&^astudeftt experiencing behavioral diffi- 
culties.ll^eacher^nd student(s) will Coopera- 
tively establish a plan(s) which will result in a 
decrease in \lhe urtwanted behavior * in the 
classroom during a given grading period. The 
teacher will devise chart* to use during the 
grading period to determine if unwanted be- 
havior is reduced. 

* ML 2. The teacher will establish procedures for stu- 
dents to obtain additional help. (Experiential). 

ML 3. Given a student or students who have been 
identified as being reluctartt to ask for teacher 
assistance, the teacher will provide incentives 
for that student or. students to seek voluntarily 
teacher assistance two or more times during a 
grading period. (Experiential). 

DL . 4. The teacher will review at least twice during 
the grading period the program of each stu- 
dent by interview and/or test records adjust- 
ing the student's prescribed curriculum in eon* 
sultatipn with the student. 



Skills , 

ML >5. Given a class the teacher will Identify one stu- 
dent who should be referred te a social worker, 
psychologist, counselor, speech therapist, 
nurse, learning disability teacher, reading > 
specialist, ; or physical therapist. 

OL ,6. *At the elementary level and at all other levels 
where progress in the course is 'dependent 
upon reading, after administering an Informal 
Reading Inventory to five students, the teacher 
* will correctly interpret same and will identify 
the instructional level of each student with 
•. .100% accuracy. 

OL 7. *Givon the Fry Readability gra.ph or formula" 
or the Dale-Chall Formula, the . teacher will 
figure the Readability level of at least five 
reading selections at the elementary level and 
at all levels where progress in the course is 
dependent upon reading. 

DL ' 8. The teacher will demonstrate ( through. discus- 
sions with the supervising teachers or her 
awareness of the home situatiof of at least 
three students through visiting the home,- con- 
sulting parents, visiting special personnel, re- 
viewing permanent records and /or autobi- 
ographical writings as measured' by MTEI/38. 

IV. Media 

DL I. To demonstrate his understanding of audio- 
visual instructional materials, the teacher will 
create three original classroom AV aids and 
use them in three different lessons with the 
class. Two of three peers mu6t agree that the 
aids are relevant and original. 

DL 2. Given any familiar. 1 6mm projector, the teach- 
er, in a classroom will assemble! thread and 
focus the projector and' have the sound set at 
the appropriate level within five minutes. 
Hkm (to* wtH rwulr* n»d«l IimwvIc* Malna far mart* tMdwi. 



V. Classroom Management 

ML I. The. teacher will arrange or supervise student 
arrangement of classroom bulletin boards, 
regulate temperature and ventilation, and ar- 
range furniture to fit the learning situation, 

° ATTITUDE OBJECTIVES* 

■ * * 

Since attitudes are internal feelings or persistent inclinations to act in a 
given manner, assessment during a short period of time with specific instruments 
is highly limited. More adequate assessment would include considerations of 
the pervasive and longitudinal nature of attitudes. Attitudes concerting human- 
ism and individual differences were ranked first and second in order of im- 
portance according to the consensus of the members of the Task Force. The 
remaining attitudinal areas were placed in alphabetical order. 

Attitude Check lis» 

I. Humanism . ; * « 

A- The teacher will consistently demonstrate respect 
for and appreciation of students as persons of worth 

by: ••- • •■ *. . " 

DL I. Willingness to listen in i~ non-judgmental 
way to student concerns as measured by 
the Teacher Evaluation TTtiventory** (Here* 

* ' , after referred to as TEI), Item 37 with the 

majority of the students responding "At 
ways True". ? 

Dfe 2. Understanding (emphasizing) the feelings / 
of the students as measured by the TEI/ 
36, 37 with the majority of the 1 students 
responding "True half of the time". / 

DL 3. Maintaining confidentiality about student 
concerns (unless there is clear and im- 
minent danger to student and/or others) 

* as measured by the TEI/38 with the ma- 
jority of the students responding "Always". 



'Arbitrarily dafinad at attttodai of: (a) accommodation of individual diffaranct*; (b) attitudinal daval< 
opmant at it ralatai to laarninoj, homafiiim, talf, homa, community, and paan. 

••AHhouah tha TEI ti a recondary ichool maaiura. tha fa ara primary and intarmadtato maasurai evatl* 
abla which maaiura tha tama typai of itami. Tha Instructional Objacttvai Etthangt hai tavaral primary 
imtrumanti in tha AHitudaa Toward School Oradai *•!] talaction. "Moit of tha timo** it tafcan to ba 
at laait 60%. 
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" Attitude 

OL 4. Sharing personal experiences with students i 
as measured by the TEI/32 with the ma- 1 
jority of the students responding "True j 
. most of the time". 1 . 

B. The teacher will demonstrate a sense of humor and . 
balance by: » 

OL I. Given situations where patience is re- 
>' quired, the teacher will consistently exhibit 
patience as measured by a composite 
score within the range of 12-17 >on the 
TEI/1-5 for each student and oh MTEI/7 
"Most of the time". 

OL 2, Willingness to laugh at self as measured 
by the Master Teacher Evaluation Instru- 
ment (hereafter referred to as MTEI), item 
' 3 "Most of the time". ! > 

OL- 3. Exhibits a sense of humor by making good 
use of "jokes" or comical, situations as 
measured by the TEI/3 1 , 33 with a ma-, 
jority of the ' students responding "True 
half of the time". 

II. Individual Differences 

A. The teacher will demonstrate an awareness of indi- 
vidual differences by supplementing existing informa- 
tion concerning a student in the following manner as 

^ measured by responses on the Student Teacher Self- 
Evaluation Instrument: '(hereafter deferred to as 
STSEI). The teacher will demonstrate an acceptance 
of the uniqueness of each individual by: 

OL I. Providing individual challenges, wherever 
appropriate* as. measured by TJEI/I3-I5 
with the evaluating average of 3.5 

DL 2. Encouraging student opinion by listening 
and implementing student communication 
* and maintaining appropriate confidences 

as measured by fhe TEI/37 with the ma- 
" jority of the ■tfua'ents responding "Always 
true". 
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. Attitude 

DL 3. Responding to the individual without 
stereotyped responses with regard to sex, 
race, religion, or national origin as meas* 
' urcd by the TEI/6-I0 with the majority of 
students responding "True most of the 
, , time" and by the Master Teacher^ Evalua- 
tion Instrument, (hereafter referred to as 
MTEy, Item 5/ 

ML 4. Using 6 effective and appropriate methods 
to motivate students to increase achieve- 
, ment Invels as measured by the MTEl/36. 
Delete items 17*24 on MTEL ' 

ML ' 5. *Helping % students to clarify their own in* 
* terests, attitudes, values, q * 

ML 6. Expressing positive feelings by touch, 
words, written comments, smiles as re* 
corded on'the MTEl a in a series of tabu* 
lations over each of four weeks.. 1 

ML 7. 'Evaluating each student on Ihe basis of his 
v individual achievement of progress. 

DL 8. Providing opportunities and materials for 
~ creative expression, whenever applicable, 
in the areas of social interaction, leader* 
ship, the arts* etc., as measured by 
MTEI/9-I2, and 16 with the evaluating 
averagSof 3.5. * ,* 

ML 9, The student t&acher will demonstrate an 
awareness of individual differences by sup- 
plementing existing information concern- 
ing 6 student in anyof the appropriate 
l resources such as: 

(a) Cumulative folders, health records, 
psychological tests, social worker; 

(b) Home situation; J* • ' 

(c) Autobiographical sketch of the stu- 
dent: 

(d) Private conference with the student; 

(e) Keeping a log of a student over a 
1 period of time. 



Check LW 



•Helen* -.Jo those criteria the •valuation team should detefmine. 
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Attitude 

ML 10. ^ftake co^act with a parent of a student 
for the purpose of conveying positive 
feedback regarding the student as re- 
ceded on the MTEI/J7 and STSEl / f. , 



Check List 



III. Flexibility 



ML I. Given a class situation, the teacher will 
demonstrafe flexibility in teaching 0 style 
by employing 'at least 6 different effective* 
. ' ' techniques as directed by class motive- 
% tion and Jnferpst during the student teach* 
\Jng experience as recorded on MTEI/36 
(correct MTEl/S* accordingly) ,r 

DL 2. * Having observed student behavior and 
response to activities, the teacher will 
9 demonstrate flexibility in dealing, with time 
end plans oh a daily 'basis by, changing 
plans in light .of behavioral responses as 
measured on the TEl/26-39 with a majority 
of the students responding "True most of 

*. * • ' fheticne". 

ML 3. *Given students withWerpnt backgrounds 
and needs,* the teacher will enforce co- 
operatively . developed guidelines with 
* flexibility to allow for exceptions while 
. maintaining fairness to ail students' 



IV. 



Learning 

ML i: 



Given a heterogenous class, the teacher 
/ will demonstrate that sufficient preparation 
has been made- to keep all students 
challenged. 

OL 2^ The teapher will demonstrate that learn- 
" ing is not limited to the classropm space 
- and time by: (as recorded on MTEI/19-r" 

(a) Inviting resource people from the cp 
munity to speak. ' / 

(b) Discussing current events, personam ex 
Q periences of students. / 

(c) bringing in supplementary materials. 

(d) Planning field trips. 0 

tSfoff to' thott CfNttlA »hi tvafuttion team ihoyld dtttrminft. 
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Attitude 

ML * 3« A student teacher, will develop and imple- 
ment a series of learning activities which 
culminate in the statement of a general 
concept. „ 

V; Non-Autocratic Relationships 

A. Given the beginning of /the school year of a new 
class, the teacher will demonstrate that democratic 
procedures are used to determine classroom guide- 
lines by: (as measured on the MTEI/25-28, "Most of 
the time" 

DL I. Determining with the students the class- 
room rules and regulations. 

DL 2. Providing students With the opportunity to 
• cooperatively review and evaluate rule! 
whenever necessary. (All changes must be 
acceptable to the supervising teacher and 
need for revising must be justified to the 
o supervising teacher prior to discussion with 
the students. 

DL 3. Posting rules and regulations where stu- 
' dents can easily refer to them. 

DL 4. Emphasizing positive consequences of , 
obeying the classroom end school rules. 

B. Th* teacher will demonstrate that students have some 
choice in class activities by: 

ML I. Providing opportunities for students to 
choose among options presented by the 
teacher. 

ML 2. Providing opportunities for students to 
choose their own options as measured by 
MTEI/27. "Occasionally". 

c 

VI* Professionalism 

A. Evaluation 

DL I. Having presented a lesson, the teacher 
will seek professional evaluation of teach* 
ing skills by asking the master teacher for 
\ advice and help as recorded on the MTEI/ 

32. "Most of the time"* 
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Attitude , Check IM 

DL • 2. Given professional evaluation, the teach* . ' 

er will demonstrate a willingness to change 
by attempting to implement the advice of 
the master teacher and/or change class* 
room methods and policies as recorded on 
the #TEI/33, "Most of the time". 

ML 3. Given the use of video tape, audio tape, 
self-rating scales, master teacher's rating, 
student ratings, etc., the teacher will 
analyze his/her behavior at least twice 
" quarterly to determine .the status of teach* 
er-student interaction. 

« 

B. School Citizenship 

ML I. Given the school's standard operating pro- 
cedures, the teacher will consistently meet , 
. the obligations to the administrative staff 
and the district. 

DL 2. Given established school and classroom 
- . rules, the .teacher will subscribe to the 

reciprocity of rules by adhering to them . 
es measured by MTEI/29. ''Most of the 

. • time". 

ML 3. Given information learned from profes- 
sional staffing, cumulative folders, parental . 
conferences, etc., the teacher will maintain/ 
confidences a"bout students, parents,* and 
co-workers according to a professional 
code of ethics. 

ML 4. The teacherwjll demonstrate consistency 
in 'the execution of professional role 
tout the school during school hours 
tool activities by: 

ML S. Enforcing school- rules in accordance With 4 
the school's standard operating proced- 
ures. 

ML 6. Being helpful to students and co-worlcers 

outside the classroom, 
ML 7. Becoming familiar with and being able to? 
explain at least 2 goals of the school. 
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Attitude . Cheek Uit 

C. Personal 

(a) The teacher will demonstrate his confidence and 
poise in his role by: 

DL I. Trying new ideas and techniques as 
.measured by MTEl/36. 

DL 2. Speaking and acting comfortably In 
front of class as measured by MTEl/34, 
- "Most of the time". 

(b) The teacher will demonstrate an ability to get 
along with co-workers by: 

DL I. ' Assisting a n d cooperating with co- 
workers as measured by MTEI/35, "Most 
of the time". '. » 

ML 2. Tactfully sharing, a nd/eceivtng new 
ideas and professional knowledge. 

ML 3. Sharing materials and equipment. 

(c) The teacher will demonstrate punctuality, neat- 
ness, responsibility as assessed by t h e master 
teacher: ' 

ML I. Being on time consistently aj school, 
meetings, etc. • 

ML 2* Involving parents in the extra-curricular 
school 1 programs. 

ML 3. Recruiting parents as voluntary helpers 
fn the classroom and for school activi- 
ties, es is appropriate for the particular 
content area or grade level. . 

ML 4. Inviting parents to visit the classroom. 

(d) The teacher will demonstrate personal growth 
through reading and subject matter preparation 
by: (recorded on the STSEl/2-8) 

ML I. Reading et least one book and one - ' 

periodical connected with the subject « 
area. (Experiential). , 

ML 2. Discussing professional literature with 
the master teacher (one book, one peri- 
odical) {Experiential). 

• 
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Attitude 

ML 3. Implementing at least two ideas gained 
from professional reading, meetings, 
discussions, etc* (Experiential)* 

.# * 

ML 4. Attending a professional meeting con- 
nected* with the subject area. (Ex- 
periential). 



. / 
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APPENDIX C 
SUGGESTIONS FOR ADDITIONAL MEASURES 
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The Invoivfipent Inventory by Richard Heslin and Brian 
0 University Associates 

Publishers and Consultants 
P.O.Bor6l5 
Iowa City, Iowa 52246 

Helps: determine' if a person likes contact with people. Helps measure 
whether or not teacher wants to get involved with other human beings. If a 
future teacher does not want to be involved with others, perhaps he's in the 
wrong profession. 

A sMf inventory, this instrument can help bring out qualities necessary 

for working with, others. It gives, insight into one's own personality. 

V ■ / 
The Inventory measures: 9 / 

* (A) Affective or feeling, involvement with people / 

(B) Behavioral, involvement in accomplishing tasks 

(C) Cognitive involvement with analyzing pronouncements encountered 
The Inventory helps show a. person's life style. * / 

How should this be used? / 
Self-evalMation only? / 
1 Discussion with master teacher? / 
An instrument to evaluate student teacher for certification? 
An instrument to eliminate undesirables?^ / ° 1 

Suggestic^of Task Force Members: .-- V 

A student teacher takes the inventory scores it, and interprets it for self 
evaluation. He/she presents a summary of his strengths and weaknesses to the 
master teacher for discussion. It is used for self /evaluation only. » > 

Class Activities Questionnaire (CAQ) seems to be more of a skills inven- 
tory. However, perhaps a similar questionnaire to get feedback from students 
is available. Instructional Objectives Exchange "Attitude Toward School K-12". 
Student inventory for primary students/in booklet seems to measure school 
sentiment. There is need, for an instrument to measure student's feelings toward 

teacher's attitude of primary level. / ' 

. . . 

74 o 



. • . .. ■• \ . 

- ^ v ■ j A 

' ! •' 

Part I — pages 145 - 148 — Middle end High 
Pert II — pages 148- 151— Intermediate 

. At primary level "your room is your school," therefore, perheps School 
Sentiment Inventory could be used for primary. (See pege 25). 

MASTER TEACHER EVALUATION INSTRUMENT 

The Mester Teacher would complete this instrument severel times during 
the course of e month, or eech week. Additional items could be edded if the 
Mester teachers felt the student teacher's attention should be called to them. 

The student teacher: 

Ustens^to students' opinions 



Milium 
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Expresses positive recognition by inoffensive touch 



n 



i ii -i 1 1 1 1 
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Expresses positive recognition by e smile # 



MM I I I I 



Expresses positive recognition by making positive statements or using positive 
words 



I 



M I I I I I I I U I I I 



Cells on boys to anfcwer questions or provide materials or leadership 

rrm mm □ i m-i ii i i i 1 1 



Calls on girls to answer questions or provide materials or leadership 

rrm i i i i i i i i i i rTTTTrnr 



AN EXAMPLE OF A DEVICE USED TO MEASURE STUDENT OPINION 
OF TEACHER CHARACTERISTICS. A STANDARDIZED MEASURE. 

TEACHER EVALUATION INVENTORY 

Teecher chorecteristics used in this test ere patience (items 1-5), fairness (items 
6*10), consistency (items 1 1-15), awareness (items 16-20), preparation and organ!- 
tatten (items 21-25), fleribtlHy (items 26-30) end personality (items 31-35). 

When edministertag this test, the Items shoujd be randomly written; that- is, 
they should not be written in the order es thy appear here.. 
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Directions: You ore about to take part in a teacher evaluation inventory. Hfcre 
is your opportunity to evaluate your teacher. Do not pat your 
name on the paper. There are two parts. In Part I indicate by 
■ . circling I, 2, 3, 4, or 5 according to whether you feel the item is 
I — always true of your teacher, 2— true most of the time about 
your teacher, 3— true half of the time about your teacher, 4 — 
* true some of the time; and 5— never or seldom true. 



I 



Parti 
My teacher * 

L becomes angry too easily \ I 

2. yells/and screams in the classroom I 

3. rephrases an explanation several times 
whenever a student does not under* 
stand him I 

4. spends time with students who do not 
catch on easily. I 

5. gives the impression that he does not 
want to be bothered or disturbed * I 

My teacher , * 

6. shows students how he figures ouHheir 
grades and then discusses them with 
the students. 

7. has "pets" and gives them special 
rights — — ~ — •— ' 

8. will change a grade on a test if the 
student has good proof that the 
teacher made a mistake. I 



My teacher 

9. permits students to c, .uwoii his grad 
ing or ways of doing things. ....... 

10. does not listen to student excuses for 
tardiness, for not handing in an as* 
signmont, etc* 
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My teacher . 

11. enforces rules, which he has made up. I 

12. punishes some students for doing 
something wrong but does not punish 
other students Jpr the same act.'.....,.. I 

13. Ts hard to predict — one does not/ 
know what to expect. ~ I 

14. makes assignments but never collects 
or mentions them I 

■A 

15. has an established .pattern of doing 
things '. u. — ' 

My teacher 

16. realizes when I do not understand 
something even if I do not ask a ques- 
tion. • I 

17. knows when his teaching is boring or 

.' interesting -,- ' 

18. is alert as to whaf is happening in his 
class while he is teaching I 

19. understands how I and other students 
feel • : '■ ' 

20. is easily taken advantage of I .< 

My teacher 

21. is concerned with the appearance of 
the papers we hand in. I 

22. lets his students know what is expected 
of them. .....^.•»**..*...*.*..»... ....*•••*♦••♦** I 

23. has various activities in his lessons. .... I 

24. makes use of films, tapes, and records. I 

25. gives clear explanations and directions. I 
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True Most of 
the Time . 
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'A 


True Some of 
the Time 
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4 
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My teacher 0 I 

-26. changes his plans for the day, whan ha 

^ sees that the majority of the class is > 

not very frterestea in the lesson. I 

27. has a set schedule for the day qnd be- 
comes upset when he can not finish 
his lesson. ••«•••••••••«••».••••••••••••••••••»«•••••«••• I 

28/ makes students feel free to ask ques- - * 
tions even if the question pertains to 
an item P the teacher covered pre- 
viously, ~ . . — | 

29. gets off the subject easily I 

My teacher 

30. becomes, very upset whenever there is 
a fire drill or an assembly because the 
class will get behind I 

My teacher * . * 

31. laugt* when something funny is said 

in the classroom I . 

32. tells personal experiences in the da 

. rpom to prove or clarify a situation..... I 

33. makes good use of "jokes 11 or comical 
situations. I s 

34. is interested 7 ^ in having his students 

f enjoy his class. ......**...*.«••*—•••••..*•• I 

c 35. enjoys teaching students his subject..... I 

36. My teacher understands how I feel..;.. 

37. If I had a problem, I feel my teacher 
would be willing to listen to me. 

38. If I would share a problem yith my 
teacher, he would keep It a secret..... 

39. If he felt it would help me understand * 
something, I think my teacher wouljJ 

% . be willing to shaie a personal ex*, 
perience with me. 
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In this section choose as many adjectives as you feel belt describe your teacher. 
You may circle none, one or all of them. Please dcyiot feel you have to circle 
any of that you are circling too many, s * 



'My teacher is 

36. fair 

37. patient 

38. consistent 

39. firm 

40. happy 

41. devoted 

42. interested 



43. lazy 

44. likeable 

45. intelligent 



50. > alert 

51. flexible 

52. helpful 



46. understanding 53. fun 

47. accepting 54. jovial 

48. interesting . 55. groovy 

49. aware 



MASTER TEACHER EVALUATION INVENTORY 
(MTEI) 

Directions: Use the following scale to respond to the questions listed. 

' « 

Always Most of the time Occasionally Seldom Never Not Applicable 
5 4 3 2 I r N* 

* The student teacher: • 

1. 5*4 3 2 I NA Attempts to prevent problems before they occur (I A) 

2. 5 4 3 2 I NA Explains why an activity is important to a student 

3. 5 4 3 2 I NA Laughs at own mistakes (I.B.) 

, 4. 5 4 3 2 1 NA Leughs with, not at students (I.B.) 

5. 5 4 '3 2 I NA Assists students having difficult/ in pleesant, inoffensive 

manner (I.C.) ' 

6. 5 4 3 2 'l NA^ Demonstrates consistency with individual students and 

. class as a whole (I.C.) 

.7. 5 4 3 2 I NA Exhibits patience in trying situations (I.C.) 

8. 5 4 3 2 I NA Uses behavior modification to elimlnete or decrease 

undesirable behavior (I.C.) 
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?» 5 4 3 2 J NA Displays current student work in classroom , 0 r school 

^10. 5 4 3 2 I NA Establishes small groups for social interaction / 

11. § 4 3 21 NA Provides opportunities for classroom leadership <jar>4 

rqtates them (e.g. class officers, squad leaders, moni- * 
tors, etc.) {Lb 1,2). / . * ' . 

12. 5^3 2 I NA Initiates role playing activities (LB* 2) [ 

13. 5 4 3 2 1 NA Provides for impendent study (I LA 6. 2) 

14. 5 4 3 2 I NA Uses contracting in the classroom (II.A B. 2) 

15. 5 4 '3 2 TNA Holds individual conferences to establish goals, review 

• progress (I LA B. 2) 

16. f 5 4 3 2 I NA Employs games in lesson plans % 

Employs -the 'follov^pg -techniques or methods: (II, B, 4 and IV) • 

17. 5 4 3 2 I VlA Demonstrations . 

18. 5 4 3 2 1 NA Discussion groups , 

19. 5 4 3 2 I NA Comnjunity resources v 

20. 5 4 3 2 I NA Outside speakers 

21. 5 4 3 2 1 NA Library or Learning Resource certfer / r% 

4 3 2 I NA Student Projects 

23. 5 4 3 2 I NA Audio and visual aids 

24. 5 4, 3 2 I NA * Lectures ^,~J* 

t 25. 5 4 3 2 I NA Discusses or clarifies the school ^rid/or classroom rules 

with students (V.A.) /'< 

26. 5 4 3 2 I NA Consistently reinforces classroom or school policies as a 

preventive measure rattier than waiting for infractions 
to occur (e.g. tardiness policy remains the same ipach 
day)(V.A.) ' . * . .. \ 

27. 5 4 3 2 I NA Involves studejnts in decision making process" (V.B* 2) 

28. 5 4 3 21 NA Discussesrappropriate behavior with students (V J, 2) 

.29. 5 4 3 2 I NA Demonstrates regard for rules by following them per- 
sonally (e.g. carries own tray* wipes feet, on time) 
(VLB. 2) . 
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30. 5\5l 3 2 1 NAi Provides opportum'tfes foV student evaluation of lesson 
' f (VI. 4) . * V •' . y ~ ■ 

31. 5 4 3 2 1 NA Provides opportunities for stucbnt^valuattonyof student 
^ • ^ teacher (VI. 4) y^' 

32. 5 4 3 2 1 NA Asks Master Teacher for advice-after presenting lesson 

(VIA I) - / 

33; 5 4 3 2 I NA Attempts' to implement a/dvice of master teacher and 

to change classroom methods and/or policies (VI.A.) ' 

34. 5 4 3 2 I NA Appears to be comfortable in front of class (VI. 2. B) 

* 

:35. 6 4 3 2 1 N A Assists and coope rates with co-workers (VI. 3 A.) 

* 

3ft. LisFthe effective teachers techniques the student teacher used during, a 
two week period (lll.A.) * 



1 



1. 
4. 



2. 



_i_5. 



3. 

6; 



37. The student teacher conveyed positive feedback .to parents for prgpera- 
. * tion purposes as well as for remediation. (Circle) • 




tfes 



No 



38. The student tJachefSbtained" information about student by referring to: 
Counselor 

School Psychologist/ psychological tests , 
Health Records * < 
. Parental contact 
School social worker 
Private conference with the student 
Academic records 
Conference with other teac) 
Assistant principal,Jprincipal, or school disciplinarian 
Other sources: Ust 




, APP^X D 
BEHAVIORAL OWiCTIVE <EVALUAtlON SHEET 

Master Teacher 

Grade Level , : : — — — i 

Subject Matter 



c • 

Percent of each day the Student Teacher was with me. 
Percent of quarter the Student Teacher was with me. 



-% 



Looking at the objective just completed by the Student Teacher, please 
respond to the statements cjiven below, independent of your student teacher's 
evaluation. There are no right answers therefore be as objective as possible. 
^Improvement com** through analysis and reworking the objective Rfcad each 
item carefully then mark the IBM answer sheet according to the following key. 

I 2 3 4 5/. 

Strongly Disagree Disagree Neutral Agree Strongly Agree 

1 . This is 'a valuable objective. 

2. The amount of time required to achieve this objective is about right ac- 
cording to its value. < 

3. The criterion w*s easy to obtain. 
4- The criterion was obvious. 

5. The student teacher was adequately prepared by the university prior to 
student teaching to achieve this objective. ' 

6. I prepared the student teacher completely for this objective. 

7. The student teacher was able to develop this objective independent of 
my Instruction. 

8. - The classrponi structure is conducive to reaching this objective. 

9. The school administration is conducive to reaching this objective. 

10. The total school system Is conducive to reaching this objective. 

11. The school facilities and materials are conducive to reaching this objective. 

12. The school rommunity is conducive to reaching this objective. 

13. I agreed with the student teacher on Whether the criterion for the objpc- 
tive had been met. 1 

14. This objective allows for individualization of classroom instruction. 
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' Matter Teacher Evaluation Form 

*<• ■ 

Grade Levdl — — - t V 

Subject Matter 9 1 — 



0 

Percent, of each day the 'Student Teacher was with me. — . % ^ 

Percent of quarter the Student Teacher was with me. — % . 

Looking at'ffiMotal student teaching supervision experience, please cev^ 
spond to each o^the statement below.. There are no right answeft. tnereforeV 
be as objective* as you can. Improvement of this program depots '.An the 
identification of its, strengths and weaknesses. Read carefully each Hejjf then 



0 



mark the IBM answer sheet according /touthejollowing key. 

' I" ' . ' 2 '. 3 ■ """" 4 '■ 5 * 

Strongly Disagree Disagree Neutral Agree Strongly Agree 

1. Overall the objectives were, achieved in rather, smooth integrative fashion: 

2. Using the behavioral objectives made me feel like" I was jumping hurdles 
-all quarter in order .to work each of them into the curriculum. 

3. The objectives were , too tedious to, follow. 

. 4. Several objective? could be satisfied in a single lesson. 

5. The objectives covered approximately 21, % of that which I required 

' of my student teacher. (I) 20% ,/(2j 40% (3) 60% , (4) $0% 

J5) 100% 

6. "The behavioral approach helped in the motivation of the student teacher. 

7. The student teacher seemed to be at ease with the behavioral objective 
approach. 

8. Ttie^student toacher was confused by the behavioral approach to student 
. teaching. * . 4 

9. The student teachers seemed to be satisfied with their experience because 
. the behavioral objectives helped them to understand what was enpected 

of them. "j 



APPENDIX E 
BEHAVIORAL OBJECTIVE EVALUATION SHEET 

Student Teacher v 

Grade Level taught . — 

Subject Matter . - ■ 

Number of master teachers that supervised you and percent each. Iw— % 

2__% 

• 3 .% 

; <• 4 % 

Looking at the objective just completed, please respond to the statements 
given below independent of your supervising teacher. There are no right * 
answers therefore be as honest as possible in your responses. The objective 
can be improved as you identify strengths and weaknesses. Read each item 
carefully then nfark the IBM answer sheet Recording to the following key. 

I 2 3 4 5 

Strongly Disagree Disagree Neutral Agree Strongly Agree 

1. This is a valuable objective. ' ^ 

2. I worked hard, on this objective. 

3. The amount of time required to achieve this objective is about right ac- 
cording to its value. 

4. The criterion was easy to obtain. • 

5. The criterion was obvious. ( \ . 

6. I was adequately prepared by university classes to achieve this objective. 

7. I prepared for this objective solely during my student teaching experience. 

8. The classroom structure is conducive to reaching this objective. 

9. The school administration is conducive to reaching- this objective. 

10. The total school system is conducive to reaching this objective. ' %; 

1 1. /The school facilities and materials are conducive to. reaching this objective. 
\2. The.school community is conducive to reaching this objective. 

/I3. I agreed with my supervising teacher on my reaching the criterion of this 
objective. . ^ 

14. This objective allows for individualization of classroom instruction. 

• rfi 
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END OF QUARTER EVALUATION FOR BJEHAVfORAL OBJECTIVES 

~ Student Teacher 

. * .• 
Grade Level taught _.: - 

, Subject Matter — 



Number of master teachers that supervised you 



and pefcent each. 



3._t- 
4_ 



-% 
-% 

-% v 

-% 

Looking at the total student teaching experience please respond to each 
of the statements below. There atfe no right answers therefore be as honest. «as 
possible in your responses. The program can be ^improved ec y 4 ou help identify 
its strengths and weaknesses. Read carefully each item then mark the IBM 
answer sheet according to the following key. 

• *| 2 \ 3 \ 4 

StronglfOisagree Disagree Neutral 'Wee- Strongly Agree 

1. I was able, to reach the criterion of the objectives in" rather smootlj 

intfegratiVe fashion. . . \ / / 

2. I felt I was jumping hurdles all quarter to meeMhe criterion of th/Tbb- 

t jectives. 

, 3. The objectives were too tedious to follow. * 

4. I was able to satisfy several objectives in a single lesson. 

5. The objectives covered approximately — : -% of that which I required 

of me as a student teacher. |t) 20% (2) 40% (3) 60% (4) 80% 
(5) 100% . . . \/ 

6. The behavioral objective approach helped motivate me* during my student 
teaching experience. \ 7 

7. I felt at ease in the behavioral objective approach. . \, / 

8. I was confused by the behavioral objective^ approach, to itudent teaching. 
4. I was Satisfied, with my. student teaching experience in Aiart because the 

behavioral objectives helped me understand what was expected of me. 




85 



AC 



APPENDIX F 
BEHAVIORAL OBJECTIVE CHECK tlST 



Grade Level 



Subject Matf3r — : ; — b — — ■— — , ■ 

As you work through the quarter of student teething, keep a running 
•tabulation of' the objectives you attempted, those, you completed, and those 
that just do not- apply to your teaching assignment. Check column 4foe when 
you attempt on objective (when you plan a lesson which will achieve that ob- 
jective), check column two when you reach the criterion of the objective and 
check column three if you think it does not apply fo your situation. v » 



Knowledge Priority. Usf 
Att. Crit. 



Att. Crit. v N.A. 



I. 

2. ' 

3. * 
4. 
5. 
6. 
7. 
8. 

^ 

lb7- 

II. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 



N.A. 

\ 



20. — 

' 21. — ^V- 

22. J . lv 

23. — ^- —1\ 

v24. —L 

25". ^ 

26. 

Skills Priority Usf 
I. Teaching Strategies 

I . -JLJLS 

2. _^ 

3 \ , 

«#• . mi i l inn fci.i I m 1 1 ■ 

4. — L 

5. • 
6. 

., 7. ^ 

8. _ 

9. _ 

10. _ 

11. — 
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Skills Priority List 

Att., Crit.\ N.A. 

II. Needs Assessment for Teachers 

. 2. i- ; 

III. Needs Assessment for Students 

3* ■ - ■ ■ ■ ' 

5. — 

: 6.- _ 

7. — i— 

8. — 

s 10. — — 



IV/ Media 

t 

1. _ 

2. - 

3. . 



V. « Classroom Management 
- I. - 

VI. Professionalism 

i 

A. Evaluation 

1. , 

2. 

3. - 



B. Good Citizenship 

1. • . — - 

2. » 

3. __ 

4..—. — ; 

i. — - 

7' * 



Att. 

C. Personal 
(a) 

1. 

2. 



Crit. N.A. 



(b) 
I. 

2. 

3. 

(c) 
I. 
2. 
3. 
4. 

W 
I. 

4 
3. 

4. 



Attitudes Priority Ust : 

Att.^ Crit. NA 



I. Humanism 
A. • 
I. 

&■ ■ 

2./ 

/3. ' 

/' 4. — 



B. 



I. 
2. 
3. 



Co 
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Attitudes Priority Lift 

AH. Crit. . N.A. 
II. Individual Differences 

I. 

■ .. 2. _L~ •_; — 



3.. 

4. 

5. 

6. 

7. 

8- 
9. 

10. 



III. Flexibility 

1. _ 

2. 

3. _l_ 



Att. 
IV. Learning 

1. 

2. 

3. _ — 

4. 



Crit. N.A. 



. 5. 
6. 



V. Non-Autocratic Relationships 



A. 



I. 
2. 
3. 
4. 



i; 

2. 



\ 



